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The problem of curriculum planning and organizing the programs of
the schools to include instruction designed to meet the needs of all
youth have become a major importance to educators and society in
general. The awareness of the problem of curriculum planning and
consequent pressures for a solution have grown steadily since World
War II. As time has passed, rather than arriving at answers to the
various questions that have arisen, educators have found the problems
becoming more intensified as more questions to which they have few
answers are raised both within the profession and by people and groups
outside the profession.
Researchers are pointing out that an unreasonably large number
of students are not completing their public school education. Their
findings often imply that the fault lies with the school and their
lack of adequate programming and instruction. Pellmann and Liddle
prescribe an adequate instructional program as one which is built
around central cores or units. According to Pellmann and Liddle:
Many of the academic and correlational
activities of the ’homeroom’, in which the child
and the teacher are together for about one-half
of the time, may be built around central cores or
units. Units used in the Quincy Youth Develop¬
ment Project and found to be of value were
developed around the individual, the home, the
school, work, the community, and the nation...
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Following broad content units provides the overall
skeleton of a basic social studies program, help¬
ing the Individual to develop a better understand¬
ing of himself and to see himself In relation to
society about himJ
With the enforcement of compulsory education laws In the early
part of the twentieth century, and with mass school consolidation
during the past two decades, students with different abilities,
interests, and social problems began to enter schools in large numbers.
Despite the change that was occurring In school population, little or
no account was taken of the social and emotional requirements of
students. Instead, a tremendous increase In subject matter was apparent
in the high school. No longer did the high school devote itself almost
exclusively to grammar, mathematics, and languages, but began to include
natural and physical sciences, larger selections of mathematics, English,
and foreign languages, commercial and manual arts and home economics.
With the introduction of new subjects and the expansion of course offer¬
ings in traditional subject-matter areas, the high school had an oppor¬
tunity to organize its curriculum to meet individual needs more
adequately.
An attempt to provide a solution to student problems emerged with
the concept of "additional personnel" which resulted In hiring special¬
ized personnel, counselors, and psychologists, whose Job is to deter¬
mine the nature of the student problems that arise (learning, emotional,
behavior, and so forth) and help both the student and the faculty.
Maurice Pellmann and Gordon P. Liddle, "A Program for the Problem
Child," Phi Delta Kappan (January, 1959), pp. 253-256.
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A changing philosophy of education and the demand for greater
democratization of the secondary school have been responsible for a
number of the present day school practices which have tended to make
the educational problems of students more rather than less acute. The
change In philosophy resulted In new objectives and educational prac¬
tices that are rather universally accepted today by educators and many
parents. Four of the most commonly listed objectives are: (I) self-
realization, (2) social relationships, (3) economic competency, and
(4) civic participation.'
The acceptance of a philosophy emphasizing the values and needs of
the Individual within the society required a re-evaIuatlon of curriculum
offerings within the public schools.
In modern day curriculum development, some educators and workers In
the field have emphasized the Importance of the student needs units as
an organizational pattern for the curriculum. Further, they have held
that the most vivid array of Intensified student problems and needs are
those students themselves have pointed out as being their problems. In
this connection, Mooney was the first to execute a list the students
may use to Identify their needs. A brief description of the Mooney
Problem Check List Is given In the directions to the students as follows:
Educational Policies Commission, Policies for Education In American
Democracy (Washington, D. C.: National Education Association, 1946,
pp. 250-277.
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This is not a test. It is a list of problems
which are often troubling students of your age—
problems of health, money, social life, home rela¬
tions, religion, vocation, school, work, and the
like. Some of these problems are likely to be
troubIing you and some are not. As you read the
list, pick out the problems which are troubling
you.'
Evolution of the Problem
The problem involved in this study had its point of origin in the
school situation in which the writer has been closely associated for
six years. During the past four years, the writer has contributed to
some follow-up reports of student graduates of the Harrison High School
in West Point, Georgia. A study and follow-up of these reports intensi
fled the writer’s concern for taking a look at the curriculum offerings
of the Harrison High School, West Point, Georgia, relative to their
effectiveness in meeting the personal and social needs of the students
in this school.
Contribution to Educational Knowledge
The writer hopes that the findings of this study may prove to be
of value in the following ways:
1. The study may stimulate curriculum planners to an awareness
of the need of a curriculum which will more effectively
meet the personal and social needs of the students.
2. The study may reveal genuine weaknesses which exist in the
present curriculum offerings.
3. The study may encourage further research with regard to modifi
cations of instructional procedures to more effectively meet
the personal and social needs of the students.
Ross L. Mooney, Mooney Problem Check List High School Form (New
York: The Psychological Corporation, 1950).
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Statement of the Problem
The problem Involved in this study was to develop and evaluate a
profile of correlated curriculum offerings and student problems as
identified by the Mooney Problem Check List and executed by the students
of the Harrison High School, West Point, Georgia, 1967-1968.
Purpose of the Study
The major purpose of this study was to have the students to
identify the specific problems troubling them in eleven major problem
areas as identified by the Mooney Problem Check List; to group these
student problems into areas of curriculum concern; and to determine
what is the correlation between the groups of students' "problems"
and the curriculum offering and extra activities of which should bear
upon these problems.
More specifically, the purposes of this study were to determine
the extent to which the curriculum offerings are validly meeting:
1. The personal and social problems as Identified by the students,
according to sex and grade level, in the area of Health and
Physical Development.
2. The personal and social problems as identified by the students,
according to sex and grade level in Finance, Living Conditions
and Employment.
3. The personal and social problems as identified by the students,
according to sex and grade level, in Social and Recreational
Activities.
4. The personal and social problems as identified by the students,
according to sex and grade level. In Social Psychological
Relations.
5. The personal and social problems as Identified by the students,
according to sex and grade level, in Persona I-Psycho logicaI
Relations.
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6. The personal and social problems as identified by the students,
according to sex and grade level, in Courtship, Sex, and
Marriage.
7. The personal and social problems as identified by the students,
according to sex and grade level, in the area of Home and
Family.
8. The personal and social problems as identified by the students,
according to sex and grade level, in the area of Morals and
Religion.9.The personal and social problems
according to sex and grade levels
School Work.
10.
as identified by the students,
concerning Adjustment at
The personal and social problems as identified by the students,
according to sex and grade level, concerning the future:
Vocational and Educational.
11. The personal and social problems as identified by the students,
according to sex and grade level, in the area of Curriculum
and Teaching Procedures.
12. Further, a specific purpose was to ascertain the implications
for educational practice as may be derived from the interpre¬
tation of the data gathered through the study.
Definition of Terms
For the purpose of clarity in this study, the following terms are
defined:
"Curriculum", refers to the total of actual experiences which
students undergo under the guidance of the school so organized
to meet individual problems. Caswell and Campbail define the
curriculum as "all of the experiences children have under the
guidance of teachers."*
2. "Personal problems", refer to any perplexing situations having
to do with the individual's internal poise and ballot in carry¬
ing through his life activities.
Hollis S. Caswell and Dook S. Campbail, Curriculum Development
(New York: American Book Company, 1937), p. 76.
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3. "Social Problems", refer to any situation which Is perplexing
to the student in his efforts to adjust himself to those
about him and situations in which he finds himself. These
problem areas are implicated in Mooney’s Problem Check List
in eleven problem areas.^
4. "Needs", refer to the students lack of something necessary
for or very desirable in the achievement of their goals.^
5. "Evaluation", refers to the basis for making value judgement
in terms of standards and in terms of satisfactory or unsatis¬
factory. According to Adams, evaluation Involves value judge¬
ments. When we interpret a student's score in terms of
standards for his grade, in terms of educational or vocational
plans, or some other basis for making value judgements, we are
evaluating his abilities or his progress...We evaluate it as
satisfactory or unsatisfactory In terms of his age, previous
experience, or educational goals.^
6. "Profile", refers to the graphic representation of the results
on several tests, for either an Individual or a group, when
the results have been expressed In some uniform or comparable
terms. This method of presentation permits easy identification
of areas of strength or weakness.'*^
Limitation of the Study
The major limitation of this study was that it was restricted to
the Identification of student problems and not with the related factors
of causation and remediation. Moreover, this research was mainly con¬
cerned with implications for curriculum revision in terms of personal
and social needs of the adolescents that were found to be enrolled in
the Harrison High School.
* Mooney, op. cit., pp. 1-6.
2Funk and Wagnall, New Standard Dictionary of the English Language
(New York: B. F. Collier and Son, Corporation, 1938), p. I6ff.
^Georgia Sachs Adams, Measurement and Evaluation in Education




LocaIe of the Study
This study was conducted in the Harrison High School which is
located in West Point, Troup County, Georgia, an url^an area, eighty-six
miles southwest from Atlanta, Georgia on Highway 29. The site of the
plant is located In the Pineridge section of Twelfth Street. The
building is easily accessible to public conveniences situated on paved
streets. The grounds are landscaped with grass and shrubbery.
The city of West Point has an approximate population of five
thousand persons of which forty-five percent are Negroes.
West Point has fourteen churches, one theatre, one recreational
center, and one library.
Harrison High School has a total population of two hundred twenty-
two students. The faculty consists of fifteen teachers who are well
received and respected by the city of West Point.
The school is administered by the West Point Board of Education
and has been so administered since 1956. The administration offices
are in the West Point High School in West Point, Georgia.
Period of the Study
The research for this problem was conducted during the period of
April through July, 1968.
Description of Subjects
The subjects used in the research were 222 high school students
enrolled in the Harrison High School, West Point, Georgia, during the
period of April through July, 1968.
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Description of Instruments/Materials
The instrument and materials used to gather data pertinent to
this study were:
1. The Mooney Problem Check List which is divided into the
following problem areas:
(a) Health and Physical Development Data
(b) Finance, Living Conditions, and Employment Data
(c) Social and Recreational Activities
(d) SociaI-Psych<l>logical Relations Data
(e) Persona I-Psycho logical Relations Data
(f) Courtship, Sex, Marriage Data
(g) Morals and Religion Data
(h) Home and Family Data
(i) The Future: Vocational and Educational Data
(j) Adjustment to School Work Data
(k) Curriculum and Teaching Procedures Data
There are thirty specific items subsummed under each
problem area. Each item is to be checked as troublesome,
difficult, and/or desiring counseling.
2. The Program of Study of Harrison High School which identified
all of the curricular and non-curricular living and learning
experiences to which the students are to be exposed
3. Official School Records which account for all of data about
students.
Method of Research
The Descriptive-Survey Method of research, emphasizing specific
techniques of the questionnaire checklist and analysis of curricular
offerings, was used to gather and report the data germane to this study.
Procedural Steps
The procedural steps used to conduct this study were:
1. Permission to carry out the research was obtained from the
proper school authorities.
2. Pertinent literature related to this study was reviewed,
summarized, and presented in the thesis copy.
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3. The administration of the Instrument: Mooney Problem Check
List High School Form, to the Harrison High School students;
and the Identification of curricular offerings with probable
meeting of student needs and problem.
4. The data from the administration of the Mooney Problem Check
List were assembled Into appropriate tables and graphs ior
the analyzation and Interpretation thereof as determined by
the purpose of this research.
5. The statistical treatment of the data was primarily concerned
with frequencies and percent of the responses and/or actions
to the respective items on Instrument used to collect data.
6. The formulation of findings, conclusions. Implications, and
recommendations, which were as Indicated by the data collected,
were incorporated in the finished thesis copy.
Survey of Related Literature
The literature reviewed In connection with this study reveals that
efforts are being made to determine the Interests and needs of students
as a basis for the content of the curriculum. It appears that the
interest and problems of students are usually closely related to problems,
activities, and situations In life.




Understanding and use of the new independence
concurrent with this age
Understanding the sex urge and Its relation to
health and happiness
Planning one’s life work
Learning to direct one's path
Learning to be acceptable and feel at home In a
social group.
Frank G. Davis and Pearle S. Norris, Guidance Handbook for
Teachers (New York: McGraw-Hill Book Company, Inc., 1949), p. 18.
Relative to considering the importance of aims and functions of
secondary education, Edmonson and Keemer point out that administrators
In charge of modern secondary schools must be guided by a clear percep¬
tion of the aims and functions that are sound from the point-of-view
of the student and society. According to Edmonson and Keemer:
The duty of the secondary school is to provide
experiences and sources of information that will lead
to the fullest development of students as individuals
both in their adolescent years and in adult life.
Before this can be accomplished, those in charge of
the institution must determine as accurately as
possible the present and probably future needs of its
students. These needs should be translated into the
significant general aims and the more specific func¬
tion of the school, whose program should be directed
toward performance of these functions and attainment
of these aims. By encouraging the maximum development
of its students, the school contributes to the welfare
and progress of society through improving the quality
of participation in social situations.
Society is far from static in any of its phases.
Large demands for adjustment have been made on the
school. With a civilization constantly in transition,
the school will be required to make continued readjustment
to changing social and economic life.
Recent social changes make it Imperative that the
programs of secondary school be adapted to the needs and
interest of youth in present-day society. The home and
the church are no longer as effective as they one time
were in serving the educational development of young
people.
Such agencies as radio and the movies, and an increase
In the reading of current periodicals, have forced secondary
schools to assume many new obligations.*
Faunce and Bessing report the Importance of the core curriculum as
a means of meeting individual differences. This type of curriculum
I
J. B. Edmonson, et al.. The Modern Secondary School (New York:
The Macmillan Company, 1942), pp. 25-29.
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provides for a wide range of interest and abilities of students. So
pertinent are their comments that they are herein included:
The individual differences are now understood to be
quite varied and complex. We now know that differences
between Individuals Include more than varying degrees of
mental ability. Differences In special aptitude, Interest,
and emotional and social variations are now recognized as
important, as the school tries to meet the needs of the
individuals. One individual has a special flare for music
another shows unusual talent in art; one pupil appears to
be calm, almost phlegmatic in his reactions, another is
nervous, highstrung, easily excitable; that pupil now
speaking to the class is popular, has a knack for getting
along with others and getting them to do things, while
that pupil over near the window is timid, seldom speaks
in class, and seems to have no leadership ability. These
are some forms of observable differences easily recognized
by every teacher, although all too frequently nothing is
done to adjust the curriculum or instructional procedures
to fit the needs here evident.*
WhIle research continues on what to teach and how to teach
effectively, there are increasing demands to know more about the
effects of forces in the social matrix on learning. Certain social
factors in learning have been pointed out by Lucie and McNeil who list
them as questions illustrating the problems as follows:
1. What belief-attitude patterns of pupils are to be
changed—whom—in what value direction—for what
ends? Who is responsible for what?
2. What forces in modern society motivate pupils? What
Impacts of society constrain the mission of the school
and what facilitates their careers?
3. To what extent are gifted students achieving their
potential power and In what vocational career?
4. What are the forces in the family structure that affect
the motivation and achievement of pupils?
5. What is the responsibility of the parent in developing
learning attitudes?
^Roland C. Faunce and Nelson L. Bessing, Developing the Core
Curriculum (New York: Prentice-Hall, Inc., 1952), p. 97.
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6. What are the perceptions of the teacher, the
administrator, and the parent which constrain,
determine, or direct their actions in school as
an organization system?^
Oliver in discussing the curriculum improvement, points out the
following relative to program elements:
By this time it must be apparent that a broad
definition of curriculum must become the concept of
a curriculum study group of any size. Included are:
(I) a program of studies (sometimes thought of as
courses), (2) a program of guidance, and (3) a
program of extra-class activities. Thus, curriculum
improvement requires attention to all the experiences
under the direction of the school. This means looking
at everything in the school which provides impact on
the students—teachers, physical plant and facilities,
books, and other instructional materials, inter-student
relationships, and especially the administrative
leadership."^
Relative to the needs of the small secondary school. King points
out the need of the impact of new technology as an influencing agent:
Certainly the small secondary school has an acute
need for the advantages technology can contribute.
With fewer human resources on its staff, the small
school must strive to extend, expand, and preserve, by
technological methods, those human resources it does
have. It also must use such m^ans to bring other human
resources into its classes.
A teacher in a small school must often face the
same students for several years, and often in more than
one class per year. He thus has a need to vary his approach
much more than his counterpart teaching in a large school.
He also has a broader assignment in grade levels and sub¬
ject areas and needs resources to supplement his competence
in many areas.
'william H. Lucie and John D. McNeil, Supervision, A Synthesis
of Thought and Action (New York: McGraw-Hill Book Co., 1962), p. 233.
2
Albert I. Oliver, "Curriculum Improvement and the Smaller
Secondary School," NASSP (February, 1966), pp. 33-48.
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A limited curriculum has long been the or/a severe
problem in the small high school, and yet the curriculum
can be broadened considerably by such arrangements as
multiple classes, individual study, and courses by film,
tape, television, amplified telephone, or video-tape.
All these demand the use of technology.
The need for individualized learning activities Is
more apparent in the school too small for effective
ability grouping. Attempts to meet this need !nvoIve
the use of tape recorders, record players, filmstrip
viewers, slide viewers, listening devldes, small pro¬
jectors, and other devices of a technological nature.
The small school is usually more isolated from
cultural environments than the large school. The nega¬
tive effects of this isolation can be largely overcome
by modern communication methods. Music, art, drama,
and current events can either be transmitted to the
remotest classroom immediately, or they can be recorded
on film, tape, or disc for re-enactment in the classroom
at a later time.*
Recently, Conant made a study of the American high school and gave
some recommendations for provisions which will be of some benefit to
students. Conant recommended:
1. An expanded counseling system where every student
will be counseled more intensively than has been
true in the past.
2. An individual program based on the abilities and
disabilities of the student. Students should not
be placed in a fixed category and remain in a fixed
category such as 'col lege preparatory’ or "voca¬
tional' for the rest of their high school career.
Even within these categories there should be Varia¬
tion and option to fit the individual interests and
abilities of the students.2
Robert E. King, "New Technology and the Smaller Secondary School,"
NASSP (February, 1966), pp. 28-29.
2
James B. Conant, The American High School Today (New York: Harper
and Row Publishers, 1962), p. 82.
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Oberteuffer discusses the "problem area" in relation to school
health education by listing the broad categories around which a large
number of adolescent problems cluster. According to Oberteuffer:
Not all material to be learned falls conveniently
into prearranged course#. Actually, most curriculum
makers today seem to think of courses only in the last
analysis after they have become familiar with the whole
sweep and total of experiences which the school should
and does offer.
The term 'problem area' is commonly used to
designate a broad category around which a large number
of adolescent problems cluster. Lists of problems
usually Include broad areas such as: Personal and
Community Health, Values and Beliefs, Vocations and
Employment, Government, Home and Family Living, Leisure
Time, and Interculture Relations. Presumably, the
problems which fall in these categories reflect the
needs of adolescents in our culture, stemming from the
interaction of the individual and his environment...
Within the problem area, there are many more specific
problems found. A course may cover a number of them.*
Price, on improving the academic performance of Negro students,
points out seven specific factors which bore a close relation to aca¬
demic achievement of students. According to Price, the factors are:
...attendance; community, the educational level
and socio-economic status of parents; emotion; the
furnishing of incentives to learn; the bridging of the
gap between potential and actual achievement; home
conditions; motivation; negative attitude held toward
the school by the child and parents; parent, student
and teacher attitude toward education; non-intellectuaI
factors; school adequacy; social class; study habits;
teaching method (in reading), and teacher morale.^
Schultz conducted a student opinion poll of high school guidance
programs to determine areas In which genuine difference of opinion
*
Delbert Oberteuffer, School Health Education (New York: Harper
and Row Publishers, 1962), p. 82.
2
J. St. Clair Price, "Improving the Academic Performance of Negro
Students,” Research Committee, Aisociation of Colleges and Secondary
Schools, 1959.
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existed. He used 100 students of a graduation class in a large metro¬
politan area. The areas in which a genuine difference of opinion
existed between these students reported as having had most counseling
and those having the least were:
1. Feeling of freedom to talk freely.
2. Discussion of problems related to the opposite
sex.
3. Obtaining assistance in personal problems.
4. Planning beyond high school.
5. Accessibility of the counselor.
6. Help in making high school experiences more
meaningful.'
Hill made a follow-up study of the graduates of the Nathan B.
Forest Elementary School in Atlanta, Georgia, from 1956-1961. He con¬
cluded that the administration and the faculty in a school need a
practical technique which will allow them to access the climate of
opinion they face in their "school’s family"—parents, non-parents,
teachers, and students concerning the school’s responsibility for and
success in meeting the more Important real life needs of youth. He
states that with the growing interest and activities in secondary
curriculum revision programs in many parts of our country, the need
for evaluation of the present educational program grows with much
proportion. Increasing concern for the help secondary school students
receive in making adjustments while in later life is a fundamental part
of the present day curriculum planning. Formerly, the course of study
was narrow and had as its aim the preparation of young people for college.
Merlin W. Schultz, "Students Opinions of High School Guidance
Program," Personnel and Guidance Journal (April, 1963), pp. 709-712.
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The school should be aware of the changing conditions in the world and
should be willing to make desirable changes in their programs as often
as the need arises.*
Crowder made a follow-up study similar to that of Hill. Crowder's
study of the graduates of Winchester High School, Monroe, North Carolina,
attempted to point out some of the things that would be helpful to future
students, teachers, and administrators and to give new insight to the
individual needs of students. He found that two-thirds of the graduates
of Winchester High School from 1933-1943 had continued their academic
preparations into adult pursuits, the remaining percent of graduates who
go directly from high school into pursuits of life had not received
2
practical vocational offerings to meet their needs.
According to Edmonson relative to issues in curriculum administra¬
tion, the following were pointed out as important issues in curriculum
administration:
1. A program of secondary education would be provided
that functions effectively in meeting the needs of
all normal individuals.
2. Secondary education should provide a curriculum of
differentiated offerings in order to meet the diverse
interests and capacities of the students.
3. Secondary education should be limited to general
education; it should include also dynamic programs
of vocational education. Vocational education
includes all activities directed by the school for
the specific purpose of preparing Individuals for
successful participation in different fields of
service. General education refers to all other
activities directed by the school, namely, which
individuals hope to engage.^
Orlando Hill, "A Follow-up of the Graduates of the Nathan B.
Forest Elementary School, Atlanta, Georgia, 1956-1961" (unpublished
Master's thesis. School of Education, Atlanta University, 1957), pp. 41-42.
2
Alphonsus C. Crowder, "A Follow-up of the Graduates of the Winchester
High School from 1933-1943, Inclusive," (unpublished Master's thesis. School
of Education, Atlanta University, 1953), pp. 41-42.
^Edmonson, et a I., op. cit., pp. 164-165,
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With regard to the nature of the administrative process. Sears
points out:
In the olden days, curriculum was made by
superintendents, authorized by boards, and ordered
into effect by superintendents. Since then, science
has made a vastly different thing of the curriculum.
It is no longer an outline of textbook knowledge
alone. It is shaped in terms of needs of the children,
and of the home and the community. The emphasis is not
upon memory work alone and upon reasoning, but upon
health and development, upon personality and character,
as well.
Without the intimate knowledge of the teacher and
the counselor, a curriculum could not be well made.
Even if others could guess wisely at these needs, there
is one thing they could riot bring to the task: To be
effective in teaching, a curriculum must be the teacher's
curriculum and the children's curriculum. There must
exist a sense of ownership, which not only provides under¬
standing of, but also the feeling of responsibility for,
the curriculum. This can come to a curriculum only when
teachers, counselors, children, and parents really con¬
tribute to its making.'
Much of what has been reported relative to the curriculum offerings
and student problems is deeply embedded in The Curriculum Framework for
Georgia Schools, which states:
The school must contribute to the physical and
mental health of children and youth. It must give them
an adequate set of tools in terms of information and
skills. It should develop desirable attitudes, ideals
and beliefs. Experience and research have shown that
these ends are best achieved through participating in
real life situations in a democratic setting with
progressively higher levels of expectancy and achieve¬
ment. In such a setting, parents, teachers and children
share the responsibility for determining educational
objectives and for measuring progress toward their
achievement.
Jessie B. Sears, The Nature of the Administrative Process (New
York: McGraw Hill Book Company, Inc., 1950), pp. 76-77.
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From many unrelated but always cooperative under¬
takings have emerged certain commonly accepted under¬
standings with regard to the process likely to result
in desirabie changes in individual and group patterns
of living. Briefly summarized these understandings are
as foilows:
1. The school has an obligation to meet the educational
needs of all the people of the community.
2. The educational needs of an individual can be met
through the recognition and understanding of that
individual's problems at different levels of growth
and maturation coupled with the provision of appro¬
priate experiences leading to the solution of these
problems.
3. Different individuals face common problems as do
different communities, but the specific aspects of
these problems vary much as the individuals and the
community vary; thus, the local school should develop
its curriculum in the light of these recognized
differences but within the framework of the state
pattern.
4. The curriculum of the local school involves all
aspects of the total educational program including
the administrative organization, the program of
studies, the program of extra-class activities, the
instructional patterns followed, the standards of
performance required, as well as, ail other oppor¬
tunities for self-expression and development avail¬
able to the individual student.
5. The school has a responsibility for developing an
understanding of and appreciation for the democratic
traditions and institutions of our society by provid¬
ing opportunities for ail individuals to participate
in a functional democratic program on the local level.
6. Individuals in the same age group differ markedly
with respect to cultural backgrounds, interests, apti¬
tudes, native abilities, and personal objectives. The
teacher should recognize such individuais' differences
in an attempt to motivate and assist each individual
to maximum growth. The schooi should make provision
to deal effectively with the problems.
7. Desirable outcomes of learning are implied in state¬
ments of objectives, and continuous evaluation of
these outcomes is essential to the continuing improve¬
ment of the curriculum.*
^Curriculum Framework for Georgia Schools, (Atlanta; State Depart¬
ment of Education, February, 1957), pp. 3-9.
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It appears that most educators agree that learning is conditioned
by the learner's emotions and the emotional atmosphere of the learning
situation. The emotional qualities of the situation are also learned
and continued to be associated with the facts or skills acquired.
These emotional qualities help to determine what use will be made of
the facts or skills, and the person's response to similar situations
thereafter. The learner's purposes and his past experiences strongly
condition the learning that takes place. They are the essentials for
building readiness for any schooi activity because the learner seeks out
of the environment only that which he can use, only that for which
experience and purpose have provided readiness. Therefore, implications
are that the learner be considered as the starting point in every teach¬
ing-learning situation.
As a guide for the selection of educational experiences, life
problems have been classified by the Curriculum Framework for Georgia
Schools as follows:
1. Achieving and Maintaining Physical and Mental Health
2. Making a Vocational Choice and Earning a Living
3. Performing Responsibilities of Citizenship
4. Conserving and Utilizing Resources
5. Communicating Information and Ideas
6. Expressing Aesthetic Values^
Much of the literature reviewed relative to the study reveals
that as each student grows he should be able to deal with the problems
and challenges of living with increasing degrees of adequacy.
I
Curriculum Framework for Georgia Schools, op. cit., pp. 3-9.
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Relative to educational research in the public schools. Camp
reports that educational research seems to have fluid boundaries,
encompassing at least to some extent virtually all phases of the
scholarly activity associated with the educative process and its
organization. Educational research includes carefully designed experi
mental studies of current and proposed practice, mass collections of
theoretical, historical, and philosophical information, and critical
reviews of current research literature Including summaries of issues
and problems, as well as integration of research results into local
practice and policy.^
Summary of Related Literature
The major points-of-view on the use of adolescent problems as a
basis for curriculum content are characterized in the separate state-
mente below:
1. Authors appear to agree that efforts are being made to
determine the interests and needs of students as a basis
for the content of the curriculum. It appears that the
interest and problems of students are usually closely
related to problems, activities, and situations in life.
Therefore, administrators in charge of modern secondary
schools must be guided by a clear perception of the aims
and functions that are sound from the point-of-view of
the student and society.
2. The guidance program is valuable inasmuch as it helps
determine how effectively young people adjust to experi¬
ences after they are out of school for:
(a) it serves as a means of discovering the potential
drop-out at an early age;






Camp, "Research in the Public Schools," NASSP. (March
22(c)i+ helps in stimulating pupil’s self-directions
toward solving their own problems.
3. Authors appear to agree that the development and evaluation
of the profile of correlated curriculum in light of students'
problems is very useful; for the problems of students are an
indication as to how successfully or unsuccessfully they have
adjusted to school life.
Moreover:
(a) it serves to determine if the present-day curricula
are meeting the challenge of today’s youth;
(b) it serves as a test to whether curriculum offerings
need changing or revising;
(c) it helps learners to identify unresolved problems in
meeting situations of everyday living;
(d) it helps us to understand why our schools are blamed
for all of the ills of education.
(e) it brings to light why so much valuable human resource
is wasted in our youngsters yearly; and
(f) it reminds us that many induces of the drop-out are
apparent in secondary school children.
CHAPTER I I
PRESENTATION AND ANALYSIS OF DATA
Organization and Treatment of Data
This chapter is concerned with the presentation and analysis of the
data of this research which dealt with evaluation and profile of curricu¬
lum offerings and the problems of students in the Harrison High School,
West Point, Georgia during the 1967-68 school year.
The two main sources of the data for this study were; (a) the
documentary analysis of the curricular offerings in the school, and
(b) the responses to the items on Mooney’s Problem Check-List given
by the 222 students of the Harrison High School, West Point, Georgia.
The outline of studies or curriculum offerings in the Harrison
High School is organized under two headings, namely: (a) the academic,
and (b) the general or vocational.
The Mooney Problem Check-List is organized around eleven "problem-
areas", namely: Health and physical development, finances, living
conditions, and employment; social and recreational activities, court¬
ship, sex and marriage; social psychological recreation; personai
psychological recreation; morals and religion; home and family, the
future; vocational and educational, adjustment to school work; and
curriculum and teaching procedures.
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The data are presented under the above indicated captioned problem-
areas, in that order, along with the data gathered from the examination
of the school’s program of studies. The analysis and interpretation of
the findings pertaining to the students' expressed problems, together
with those pertinent to school's program of studies were used as a
frame-of-reference for Implied and recommended modification of the
Program of Studies of Harrison High School.
Order of Presentation of the Data
The order of presentation, analysis, and interpretation of the
data is as follows:
1. The presentation and analysis of the present curriculum
offerings of the Harrison High School.
2. The eleven problem-areas indicated above were used as the
frame-of-reference for the Indicated curricular experiences
called for by respective course offerings in the program of
studies of the Harrison High School.
3. The data derived from the students' responses on each of the
items for each of the eleven problem-areas, in turn, are
treated as follows:
(a) The presentation of the table of the basic data of the
students' responses on the problem-area portrayed in
that table.
(b) The enumeration of the ten most prevalent problems and/
or which have been indicated by the students.
(c) The grouping of the ten problems and/or needs into basic
units of common import for curriculum content and/or
activity programs.
4. The suggestions for the revisions or modifications of the
Harrison High School curriculum and activity program, in the
light of the adolescent problems checked on the Mooney's
Problem Check-List.
Chapter I I I of this thesis will be concerned with the presentation
of the summary of the findings, conclusions, implications and recommen-
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dations as these have been determined by the analysis and interpreta¬
tion of the data.
Curriculum of the Harrison High School
At this point, an outline of the curricular offerings, by year-
grade, as was found in Harrison High School, is presented and consti¬
tutes the frame-of-reference for the necessary comparisons pertinent
to the treatment of the data. An outline of the programs of studies
of the school is presented in Chapter II followed by descriptions of
the respective subject-matter areas and activities contained therein.
CHART I
PROGRAM OF STUDIES OF THE HARRISON HIGH SCHOOL,
WEST POINT, GEORGIA, 1967-1968
ACADEMIC CURRICULUM













2 units (One unit in Biology is required






























































































PROGRAM OF STUDIES OF THE HARRISON HIGH SCHOOL,
WEST POINT, GEORGIA, 1967-1968
BUSINESS EDUCATION CURRICULUM























1 or 2 units (Stenography emphasis -
I unit; Bookkeeping - 2 units)
2 units (Required of those specializ¬
ing in Stenography)
I unit (Required of Girls)
1/2 unit
I 1/2 units









Spelling and Word Study











TStLid§nt5 'for whom ninth
indicated should take it
Business Training to the
French
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World Culture I unit
General Science or
Math (Boys) I unit
Home Economics
(Girls) 1 unit
Physical Education 1/2 unit
Tenth Grade
Eng 1ish 1 unit
Business Arithmetic 1 unit
Biology 1 unit
Typing 1 unit
World Culture 1/2 unit
U. S. History 1/2 unit
Physical Education 1/2 unit
Eleventh Grade
English ' 1 unit




Physical Education 1/2 unit
*Required of those specializing in Stenography













































Subject Matter Areas of Offerings
and Specific Ctourses
The Harrison High School offers eighteen units as a requirement for
graduation. Thirteen units are required; five units are classified as
electives. The program is designed to meet the needs both of a terminal
and a college preparatory program of education.
Qualified students are those students who have been selected after
careful study of vocational plans, standardized test results, and teacher
opinions, and are permitted to enroll in a particular course. Below, the













































Descriptions of the Course Offerings
in the Harrison High School
This portion of the research report presents the type and scope
of the different subjects and activities which make up the Program of
Studies of Harrison High School which should provide the learning
experiences designed to satisfy the needs of the youth of today.
Eng Iish
Courses in English consist of the language arts and literature.
Four units of English are required of a I I students regardless of their
program of study. There is available some course of Word-Study and
Remedia I Reading,
The instructional program is aimed at the major areas of the
English courses covered in each year consisting of grammar and litera¬
ture in an effort to improve correct and effective expressions. There
are chances to utilize or develop abilities to perform in public by
participation on panel type programs, discussions, explanations and
debating.
Art Education
General courses in art are offered as electives in each grade,
eighth through twelfth. These courses are designed to perpetuate a
greater understanding and feeling for beauty. These courses also
purport to help a pupil become more discriminating in his buying
habits, and thus make the student a better type adult.
Business Education
The business courses offered at Harrison High School consist of
Clerical Practices, Bookkeeping, General Business, and typing. One
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unit of credit is given for typing. One unit of credit is given for
Bookkeeping which is available for tenth, eleventh, and twelfth grades.
These courses are aimed at providing a b.road interest and training
basic courses that will be of value for current jobs In business and
further study.
Foreign Language
French is offered on two levels: French 1 and French II, to all
students as an elective in grades nine through twelve. Students
enrolled in the pure academic program must have two units of foreign
language. Emphasis on language activities is geared to the achieve¬
ment of correct and effective communication skills in foreign language.
The activities in reading are geared toward the value to be gained from
the acquisition of reading skills as we I I as a knowledge of the culture
of peoples of foreign lands.
Health Education
Health Education is required of all eighth grade students. The
course is designed to help students make a transition from elementary
school to the high school. It is an attempt to meet the health needs
of youth opportunities to develop knowledge about attitudes towards;
and practices in healthful living are provided through the teaching of
game rules, basic game skills, and developing physical speed as well
as correct habits.
Physical Education
In the physical education program the students are taught the
basic knowledge and skills of game that can supply them with the
necessary exercises that are needed and engage in recreational activities
32
to stay physically fit. The course offerings include the following
activities:
Team Sports Softball, touchball, volleyball, baseball,
and footbalI (boys only)
Individual Sports Badminton, recreational type games
Dance Social and Square
Home Economics
The courses offered in home economics are: Clothing, Food, and
Human Relationship. Home economics Is taught in grades eight, nine, ten,
eleven, and twelve, and provides one unit of credit. The course in food
has heavy emphasis on skills which will help the future homemaker. The
courses in clothing provide for such activities as caring for wearing
apparel, repairing, designing, and renovating old garments, in human
relations provisions are made to help the students understand self, self
and family, and self and the world as it Is related to home life and its
environment.
Industrial Arts
The courses in Industrial Arts deal with materials, tools, and
processes involved in industry. The program is available to students
from grades eight through twelve. Woodwork deals primarily with the
use of hand tools; but as the courses increase numerically, the student
becomes familiar with woodworking machines. It is offered as a one unit
elective.
Music
The program in music consists of courses offered to all students
only on an elective basis. Music courses offered are as follows:
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General Music Offered to students who elect music.
Activities are offered such as singing,
playing, reading, and listening regardless
of previous experiences in music.
Vocal Students are taught tone quality, correct
breathing habits, diction, and blend
Instrumental (Band) — Band is available to all interested students
from grades eight through twelve. Instruc¬
tions are given on brasses, woodwind, and
percussion.
Music Appreciation — This course is offered to students of grades
eight through twelve. Credit given for this
course is 1/2 unit.
Mathematics
Courses in mathematics are designed to provide for development in
mathematical skill and knowledge. The curriculum offerings include
Eighth Grade Arithmetic, Mathematics, Elementary and Advanced Algebra,
and Trigonometry. Although only two units of mathematics are required
for graduation of the vocational or general pupil, these students may
decide on a third unit. The curriculum which is of a modern nature
provides classes which are decidely on the structure patterns, dis¬
covery of meaning and facts, and representation of ideas and relation¬
ships.
Science
The program in science is formulated to aid in the development
and use of scientific methods which will lend to understanding discovery
and application of the major principles of science. A continuous program
is available for students from eighth through twelfth grades. Students
in the academic program are required to have either two units of science
and two units of foreign language, or four units of science.
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Social Studies
The courses offered in the social studies are: World History,
American History, Government and World Affairs. These courses are
offered to eighth through twelfth grade students. This program begins
with the study of man, society and culture, with emphasis on: the
development of American Culture, changing culture patterns, the inter¬
relationship of Individuals with one another, with groups and institu¬
tions. The ideas, institutions, and traditions which are the founda¬
tions of our society are taught, and the regular program is required of
all students.
Pupil Activity
A school club is a group of students with similar interest, which
meets regularly with an advisor for the purpose of engaging In certain
types of activity. Learning experiences are provided that will broaden
the culture horizon of the person and are designed to supplement the
formal curriculum by increasing the knowledge and skills: (a) to
discover and develop special aptitudes and abilities, (b) to designate
constructive use of leisure time, (c) to offer opportunities for
vocational directions, (d) to teach socially acceptable attitudes and
ideals. School clubs in the Harrison High School are Four H, Music, and
Future Homemakers of America. The social activities are Homecoming
Queen’s Ball, School and Junior-Senior Prom.
Guidance
This counseling service provides for ail parts of student develop¬
ment: mental, physical, social, moral and spiritual. In the Individual
differences and group conferences, there is the awareness that individual
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differences and environmental variations are basic factors affecting
student behavior. Desirable relationships with pupils are maintained
through an interest in organizations and groups which the students
belong, such as: class clubs, social activities and assemblies. In
preparing for interviews, the counselor studies all data pertinent to
the problem, such: cumulative records, conducts all interviews in
private; encourages counselee to express himself freely, and makes
plans for follow-up.
Summary
A summary of the practices in the provisions for the curriculum or
program of studies found in the Harrison High School indicates that, for
the most part, there were the newer types of practices in the course
offering and teaching procedures operative in the school.
It appears that the fundamental content and patterns in the
Harrison High School's curriculum provide for: sequential development,
flexibility in course offerings, and the needs of its adolescent in
respect to the development of competence in the communicative and computa-
tive skills. This school appears to be working on the thesis that every
boy and girl needs to become proficient in clear oral and written expres¬
sion. Instruction in French also helps to provide for the development
of language competence in the students.
It has been observed that the curriculum provides the following
experiences for the girls who are enrolled: they learn to cook and sew,
to select foods and clothing, opportunity to engage in competitive
sports and games. On the other hand, the boys of this school have
experiences that enable them to learn to use tools and simple machines.
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to make home furniture, to repair home equipment, practice in brick
masonry, and use of mechanical equipment.
Furthermore, since all education is concerned with increasing man’s
understanding of himself, his fellows, and the world in which he lives,
it appears that the curriculum offerings of the Harrison High School,
such as: science, mathematics, social studies, and languages, are
especially designed to be conducive to the development of these under¬
standings, and in meeting the needs of these adolescents enrolled in
the school.
Problems and Needs of Harrison High School
Students as Identified on the
Mooney Problem Check-List
This section of the research report presents the data on the felt
problems and needs of these students which they identified on the Mooney
Problem Check-List, together with the analysis of the extent to which
the identified problems can be met through exposure to the curricular
offerings in the Harrison High School, West Point, Georgia, 1967-68.
The quantitative measures for these data are presented in Tables I
through 22.
Problems in Health and Physical Education
Table 1, page 37, shows that of the thirty problems in the area of
Health and Physical Development, the two hundred twenty-two students of
the Harrison High School indicated that the ten most prevalent problems
for these students were those shown in Table 2, page 38.
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Table 1
HEALTH AND PHYSICAL DEVELOPMENT
Problems Which Were Troub1ing The Students
Boys Girls Total
Area of Specific Problems Number Percent Number Percent Number Percent
1. Being underweight 37 23 26 20 63 21.5
2. Being overweight 11 7 26 19 37 1221
3. Not getting enough exercise 40 27 23 18 63 22.5
4. Getting sick too often 10 6 12 9 22 8.1
5. TIring very easily 17 12 30 22 47 16.1
6. Frequent headaches 24 17 41 28 65 22.5
7. Weak eyes 29 19 34 27 63 21.5
8. Often not hungry for my meals 20 13 19 14 49 13.5
9. Not eating the right food 22 14 26 19 48 16.3
10. Gradually losing weight 11 6 11 8 21 7.0
11. Not as strong and healthy as
I should be 55 35 32 24 87 29.5
12. Not getting enough outdoor
air and sunshine 5 3 9 7 14 4.7
13. Not getting enough sleep 38 25 37 27 75 26,0
14. Frequent colds 12 8 27 20 39 14.1
15. Frequent sore throat 8 T5 15 11 23 7.8
16. Poor complexion or skin trouble 10 7 46 34 56 19.9
17, Poor posture 11 7 12 9 23 7.8
18, Too short 15 10 17 12 32 10.9
19. Too ta11 2 1 - 14 10 16 5.4
20. Not Very attractive physically 7 4 14 18 31 10.5
21. Trouble with my hearing 6 4 7 5 13 4.4
22. Speech handicap (stuttering, etc.]1 11 7 11 8 22 7.5
23. Allergies (hay fever, asthma,
hives, etc.) 12 8 7 5 19 6.5
24. Glandular disorders (thyroid,
lymph, etc.) 3 2 2 1 5 1.7
25. Menstrual or female disorders 0 0 25 18 30 10.2
26. Poor teeth 21 15 32 23 54 19.0
27. Nose or sinus trouble 8 5 11 8 19 6.5
28. Smoking 19 12 4 3 23 7.8
29. Trouble with my feet 10 6 5 4 15 5.1
30. Bothered by a physical handicap 6 4 4 3 10 3.4
TOTAL 479 578 1057
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TABLE 2
DISTRIBUTION OF THE TEN MOST TROUBLESOME PROBLEMS IN THE











1. Not as strong and
healthy as 1 should be 35 24 29.5
2. Not getting enough
sleep 25 27 26.0
3. Frequent headaches 17 28 22.5
4. Not getting enough
exercises 27 18 22.5
5. Weak eyes 19 27 23.5
6. Being underweight 23 20 21.5
7. Poor complexion and
skin trouble 7 34 19.9
8. Poor teeth 15 23 19.0
9. Tiring easily 12 22 16.1
0. Frequent colds 8 20 14.0
It is evident from Table 2 that the ten most prevalent problems in
Health and Physical Development, that these students* problems may be
grouped into units concerned with (a) physical condition, (b) health
habits, and (c) dietary practices. It would appear, therefore, the
identification of problems in these areas indicated implied needs to be
met through curriculum offerings that would provide the knowledge of
and habits in as well as appreciations of the learning activities through
which these problems could be solved and these needs met.
Curriculum offerings related to
the problems of the students
There Is only one subject offered In the area of Health and Physical
Development In the curriculum of the school, namely: a course in Health
Education which is offered in the eighth grade. Physical Education,
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which goes along with Health Education, is provided in the course
offerings. Physical Education is a required course for boys in the
eighth through eleventh grades, and an elective for boys in the twelfth
grade.
The course in Home Economics provides for offerings in: food,
housing, clothing and human relations, and places emphasis upon being
a good family member as well as good citizen in the community. The
course in Home Economics, which is offered to girls as an elective,
does not address itself to health and physical development as a unit;
therefore, any such instruction is usually ineffectual.
Suggested revisions and modifications
of the curriculum
According to the ten upper-third problems that were checked by
the students in the area of Health and Physical Development, it is
suggested that a course similar to the one offered in the eighth grade
should be available to ^ill grades. These courses should put a great
deal of stress on good health practices, dietary practices and health
services. Sex education should also be a part of this general health
course.
Dr. Delbert Oberteuffer points out, as the grades advance, the
health problems become more involved and the students more aware of
them and articulate about them. It can be demonstrated that children
in every grade from seven through twelve have problems in sufficient
quantity and of sufficient importance to make a one-semester course
every year worthwhile.'
^Delbert Oberteuffer, School Health Education (New York: Harper
and Rowe Publishers, 1962), pp. 12b-129.
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Problems in Finances, Living Conditions and Employment
Table 3, page 41, shows that of the thirty problems in the areas
of Finances, Living Conditions, and Employment, the two hundred twenty-
two students of the Harrison High School indicated that the ten most
pressing problems for these students were those shown in Table 4, page 42.
Table 4 shows that these ten most prevalent problems can be grouped
around three areas: (a) budgeting, (b) economic status in the home,
and (c) part-time Jobs, it would appear, therefore, that there is a need
for provision in the curriculum for courses designed to provide a knowl¬
edge and understanding of budgeting part-time earnings and other associated
problems which are not presently being met.
Again, reference is made to Table 2 on page 38, and the tabulation
on page 37, which is that of the ten top ranking problems. There were
three high ranging problems, namely: "wanting to earn some of my own
money", "needing a job during vacation", and "needing to learn how to
save money". The high incidence of these problems stresses the need
for implementing more activity into the curriculum which would aid the
student in solving this type of problem.
Curriculum offerings related to
the problems of the students
There are no courses in the Harrison High School Curriculum
designed to treat any of these ten problems as shown in the tabulation
on page 42. In discussing this problem with the local administrator,
the writer found that a local Job Corps type operation existed, but there
were few jobs offered because of a lack of funds. Home Economics pre¬
pares a student mainly for housework and little stress is given to health
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Table 3
FINANCES. LIVING CONDITIONS. AND EMPLOYMENTf ^ ... u.v , . - —
Problems Which Were Troubling The Students,
Area of Specific Problems
Bovs Girls Total
Number Percent Number Percent Number Percent
1. Needing to learn how to
save money 64 41 49 37 113 39.0
2. Not knewlng how to spend
my money wisely 34 22 20 16 54 19.1
3. Having less money than
for friends have 26 17 22 16 48 16.3
4. Havtng to ask parents for money 42 27 39 29 81 27.6
5. Having no regular allowance
(or Income) 39 25 35 26 74 25.2
6. Too few nice clothes 32 21 45 33 77 26.2
7. Too little money for recreation 33 21 25 18 58 19.7
8. Family worried about money 16 10 22 16. 38 12,9
9. Having to watch penny 1 spend 7 4 IT 8 18 6.0
10. Having to quit school to work 10 6 1 1 11 3.7
11. Wanting to earn some of my own money 40 27 56 40 96 34.1
12. Wanting to buy more of my own things 36 23 46 34 82 27.3
13. Needing money for education after
high school 30 19 35 26 65 22.5
14. Needing to find a part-time Job now 53 34 30 22 83 28.3
15. Needing a Job during vacations 63 41 51 36 114 38.5
16. Living too far from school 10 6 16 12 ' 26 8.8
17. Relatives living with us 4 3 5 4 9 3.1
18. Not having a room of my own 11 7 45 33 56 19.1
19. Having no place to entertain friends 11 7 25 18 36 12.2
20. Having no car In the family 14 9 9 7 23 7.8
21. Parents working too hard 27 17 25 18 52 17.7
22. Not having certain conveniences
at home 11 7 19 14 30 10.2
23. Not liking the people in my
neighborhood 10 6 15 11 25 8.5
24. Wanting to live In a different
neighborhood 16 10 31 23 47 16.0
25. Ashamed of the home we live in 11 7 10 7 21 7.1
26. Borrowing money 27 17 21 15 48 16.3
27. Working too hard outside of school
hours 4 3 5 4 9 3.1
28. Working for most of my own expenses 8 5 6 4 14 4.7
29. Getting low pay for my work 14 9 10 7 24 8.1
30. Disliking my present Job 11 7 9 7 20 6.8
TOTAL 714 738 1452
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needs. There was no indication of any practical concentration in the
area of planning, earning, and spending money.
TABLE 4
DISTRIBUTION OF THE TEN MOST TROUBLESOME PROBLEMS IN THE











1. Needing to learn how to
save money 41 37 39.1
2. Needing a Job during
vacations 41 36 38.5
3. Wanting to earn some of
my own money 27 40 33.5
4. Needing to find a part-
time job now 34 22 28.3
5. Having to ask parents
for money 27 28 27.6
6. Wanting to buy more of
my own things 23 34 27.3
7. Too few nice clothes 21 33 26.2
8. Having no regular
allowance (or income) 25 26 25.2
9. Needing money for educa¬
tion after high school 19 26 22.5
0. Not having a room of
my own 7 33 19. 1
Suggested revisions and modifications
of the curriculum
A course in personal and family finances would serve to give the
students additionatl help into their own personal financial problems as
well as provide a basis for the understanding of all problems in this
area of finance. Since the already existing Home Economics course
provides some measure of understanding in the area of finances, living
conditions, and employment, it would seem that the content could be
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enlarged to provide a unit of knowledge and practice in the area of
family budgeting, organization and planning. It would seem that such
a course or unit would provide students practical knowledge and insight
with which to solve with reasonable effectivess—these problems which
loom so greatly upon them.
It is J. B. Edmonson's opinion that: there is a trend to integrate
Home Economics with general fields of human activity such as a core of
"human relationships", or "arts in living". There is an increasing
tendency to extend various pupil activities into the home and the
community.*
Problems in Social and Recreational Activities
Table 5, page 44, reveals that of the area of Social and Recrea¬
tional Activities, the two hundred twenty-two students of Harrison High
School indicated that the ten most prevalent problems for these students
are shown in Table 6, page 45.
J. B. Edmonson, The Modern Secondary School (New York: The
Macmillan Company, 1942), p. 360.
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Table 5
SOCIAL AND RECREATIONAL ACTIVITIES
Prob 1[ems Which Were Troub1inq The Students
Bovs : Girls Total
Area of Specific Problems Number Percent Numberi Percent Number Percent
1. Slow in getting acquainted with people 31 20
1
23 17 54 18.4
2. Awkward in meeting people 9 6 19 14 28 9.3
3. Being i11 at ease at social affairs 10 6 16 12 26 8.8
4. Trouble in keeping at social affairs 37 24 26 34 83 28.3
5. Unsure of my social etiquette 14 9 19 14 33 11.2
6. Not enough time for recreation 18 12 18 13 36 12.2
7. Not enjoying things others enjoy 29 9 30 22 59 20.1
8. Too little chance to read what 1 like 15 10 14 10 29 9.8
9. Too little chance to get out and
enjoy nature 23 15 30 22 53 18.0
10. Wanting more time to myself 22 14 36 26 58 19.7
11. Nothing interesting to do in my
spare time 19 12 25 18 44 15.0
12. Too little time to go to shows 15 10 33 24 48 16.3
13. Too little chance to enjoy radio
and television 15 10 12 9 27 9.2
14. Too little chance to pursue a hobby 13 8 7 5 20 6.8
15. Nothing interesting to do in
vacation 17 11 23 17 40 13.6
16. Not being allowed to use the
family car 11 7 8 6 19 6.5
17. Not allowed to go around with the
people 1 like 8 5 36 26 44 15.0
18. So often not allowed to go out at night 8 5 37 27 45 15.3
19. In too few student activities 9 6 9 7 18 6.4
20. Too little social life 15 10 26 19 41 13.9
21 . Wanting to learn how to dance 28 18 14 10 42 14.3
22. Wanting to learn how to entertain 9 6 10 7 19 6.5
23. Wanting to Improve myself culturally 14 9 17 12 31 10.5
24. Wanting to Improve my appearance 32 21 38 28 70 23.8
25. Too careless with my clothes and
belongings 17 11 27 20 44 15.0
26. Too little chance to do what 1
want to do 27 17 37 27 64 21.8
27. Too little chance to get into sports 25 16 15 11 40 13.6
28. No good place for sports around home 23 15 16 26 59 20.1
29. Lacking skill in sports and games 11 7 4 3 15 5.1
30. Not using my leisure time well 18 12 16 12 34 11.6
TOTAL 552 541 1093
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TABLE 6
DISTRIBUTION OF THE TEN MOST TROUBLESOME PROBLEMS IN THE











1. Troub1e in keeping a
conversation going 24 34 28.3
2. Wanting to improve my
appearance 21 28 23.8
3. Too little chance to do
what I want to do 17 27 21.8
4. No good place for sports
around home 15 26 20.1
5. Not enjoying many things
others enjoy 19 22 20.1
6. Slow in getting acquainted
with people 20 17 18.4
7. So often not allowed to go
out at night 5 27 15.3
8. Not allowed to go around
with people I 1ike 5 26 15.0
9. Nothing interesting to do
in my spare time 12 18 15.0
10. Wanting to learn how to
dance 18 10 14.3
It is evident from Table 6 the problems under Social and Recrea¬
tional activities checked by the students in this school that a social
and recreational program may be centered around such categories as:
(a) strengths and limitations of self, (b) co-recreationaI activities,
and (c) personal attractiveness and entertainment. It would seem,
therefore, that the identity of the problems shown in these categories
indicated a need for provisions to be made in the curriculum which would
provide the knowledge and understanding with which to meet the needs
through socialization and co-recreationaI activities which this school
does not presently have.
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Curriculum offerings related to
the problems of the students
An examination of the expressed problems of the students of the
curriculum offerings as found in Table 6, page 45, reveals that there
are very few "activities" scheduled which would in any way serve to
meet the social and recreational needs of the students in this school
as these needs have been indicated through responses made to items on
Mooney's Check-List. Further interviews with the local administrator
and students of the school reveal that the overall program of activities
of the school did not emphasize these activities planned of incidental
which would provide opportunities for the students to develop the neces¬
sary knowledge and skills in the wide-range of the "social graces" which
is the major concept of the ten most prevalent problems in this area.
Socials and school parties were usually given for the purpose of
raising money. The social functions of Harrison High School are not
structured to enhance the social graces. School "clubs" were small in
number and functioned spasmodically. There were very few educational
tours and they were encouraged by the administration.
Suggested revisions and modifications
of the curriculum
in the light of the revealed data found in Table 5, page 44, and
the tabulation of ranking problems on page 45, suggestions for enriching
the curriculum offerings which will provide opportunities for student
learning conditions for "social competence", or in Social Recreational
Activities are as follows:
1. The extra curricular program should be broadened and restudied.
2. The program of the school parties, dances, dinners, etc.
should be planned and administered to give opportunities for
educational values to be gained.
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3. Special programs should be provided to cover the areas of
"social graces" and "etiquette" for everyday living.
Concerning extra curricular activities, R. D. Russell stated the
following:
The fjossible contributions of extra-curricular activities to the
pupils in our schools are in responsibility, leadership, social graces,
citizenship training, enthusiasm, good scholarship, interest and
loyalty to the school, development of cooperation and harmony, and
increased interest in desirable leisure time activities.*
It is recommended by the writer that a careful study be made by
the faculty relative to the best time for club programs so as to reach
the mass of the students enrolled at Harrison High School.
Problems in Soda I-Psycho logical Relationships
Table 7, page 48, shows that of the thirty problems in the area
of Social-Psychological Relations, the two hundred twenty-two students
of the Harrison High School indicated that the ten most prevalent
problems for these students were those shown in Table 8, page 49.
Frank G. Davis, and Norris, Pearl S. Guidance Handbook for Teachers.




ProbIlems Which Were Troubling The Students
Bovs , Girls Total
Area of SpecifIc Problems Number Percent Number Percent Number Percent
1. Getting into arguments 45 29 34 21 79 25.1
2. Hurting people's feelings 18 12 18 13 36 12.3
3. Being talked about 32 21 51 38 83 29.5
4. Being made fun of 26 17 33 24 59 20.1
5. Being "different" 18 12 14 10 32 10.9
6. Wanting a more pleasing personality 23 15 26 19 49 16.7
7. Not getting along well with other
peop1e 10 6 18 13 28 9.3
8. Worrying about how 1 Impress people 27 17 27 20 54 18.4
9. Too easily led by other people 4 3 2 1 6 2.0
10. Lacking leadership ability 16 10 11 8 27 9.2
11. Slow in making friends 11 7 10 7 21 7.1
12. Being timid or shy 12 12 34 25 52 17.7
13. Feelings too easily hurt 19 12 32 23 51 17.4
14. Getting embarrased too easily 11 7 26 19 57 1227
15. Feeling Inferior 5 3 9 7 14 4.7
16. Being criticized by others 14 9 20 15 34 11.6
17. Being called "high-hat" or
"stuck-up" 5 3 17 12 22 7.5
18. Being watched by other people 14 9 32 23 46 15.6
19. Being left out of things 14 9 21 15 35 11.9
20. Having feelings of extreme 1 on Iiness 9 6 28 20 37 12.7
21. Wantinq to be more popular 24 15 28 20 52 17.7
22. Dis1iked by someone 15 10 31 23 46 15.6
23. Dis1iking Someone 8 5 18 13 26 8.8
24. Avoiding someone 1 don't like 14 9 14 10 28 9.3
25. Sometimes acting childish or immature 12 8 35 26 47 16.0
26. Beinq too envious or jealous 16 10 27 20 43 14-6
27. Speaking or acting without think'ng 10 16 12 9 22 7.5
28. Feeling that nobody understands me 10 6 3t 23 41 13.9
29. Finding it hard to talk about
my troubIes 11 7 34 25 45 15.3
30. No one to tell my troub1es to 16 10 27 20 43 14.6
TOTAL 549 720 1269
49
TABLE 8
DISTRIBUTION OF THE TEN MOST TROUBLESOME PROBLEMS IN THE











1. Being talked about 21 39 29.3
2. Getting into arguments 29 21 25.1
3. Being made fun of 17 24 20.1
4. Feelings too easily hurt 12 23 17.4
5. Sometimes acting childish
or immature 8 26 16.0
6. Being watched by other
people 9 23 15.6
7. Being disliked by someone 10 23 15.6
8. Finding it hard to tel!
about my troubles 7 25 15.3
9. Fee 1ing that nobody
understands me 6 23 13.9
0. Having feelings of extreme
lonelI ness 6 20 12.7
The ten most prevalent problems in the area of Social-Psychological
Relations shown in Table 8, above, are grouped, for the purpose of dis¬
cussion, into units which are centered around these areas of values
common among the individual problems, namely: (a) persons! popularity,
(b) feeling of belonging, and (c) mutual confidence. These separate
problems or groups of problems are basic to the happiness and well¬
being of the individual; therefore, these problems of the students in
this school points to a definite need for orientation of boys and girls
to realistic attitudes toward life situations as manifested in group
interactions. The school is challenged to provide the opportunities for
this orientation of adolescents to life situations which hold the possi¬
bilities for either happiness or for frustration of the individual and/
or group.
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Curriculum offerings related to
the problems of the students
There is only one course or sequence of learning and living experi¬
ences offered in the entire area of Social-Psychological Relations,
namely: a course in Human Relations which is offered in the twelfth
grade. On having interviews with the principal and students, the writer
learned that there are very few social activities held by the school in
this community which would provide the knowledge and the social practices
through which the students can solve the problems and fulfill the needs
pertinent to social and psychological patterns of behavior.
Suggested revisions and modifications
of the curricuI urn
It is obvious from the nature of the Social-Psychological Relation¬
ship that the approach to orientation to its problem is not that basic
course-work in classes, but, rather, the approach is that of exposure
to group and social situations through which experiences may be had that
develop the proper attitudes and appreciations and automatized conduct
to social and personal values of life as we live each day.
In addition, therefore, to the present course in Human Relations
which can be utilized to present adolescents with the factual materials
about social and personal interactions, it is suggested that a program
of activities and a Student Sovernment be started In the school through
which these students can develop insights, attitudes,’and appreciations
about and skills in the wholesome and desirable behaviors between and
among individuals.
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Problems !n Persona I-Psycho log lea I Relations
Table 9, page 52, reveals that the thirty problems in the area of
Personal-Psychological Relations, the ten most prevalent problems which
were checked by the two hundred twenty-two students of the Harrison High
School were those which are shown in Table 10, page 53.
As listed in Table 10, the ten most prevalent problems in the area
of Persona I-Psychological Relations for these students may be grouped
into units that center around two basics of individual behavior, namely:
(a) adjusting personality difficulties and (b) lack of self-assurance.
It would seem, therefore, that these problems which are troubling these
students imply fundamental needs of personality growth that should be
met through activities in the school program. These problem-needs
constitute the core of the wholesome personality developmental chances
for success and happiness or failure and frustration in the milieu of
I ife.
Curriculum offerings related to
the problems of the students
As seen in the subject offerings on page 29, there are no courses
in the Harrison High School which are designed to deal with the material
that would bear specifically on those problems which trouble these boys
and girls. Again, the program of studies does not show any array of
activities designed to provide educative experiences in the area of
Persona I-Psycho logical Re I ations.
Through interviews and/or on the spot observations any evidence
that the Harrison High School was aware of or had any provisions for
meeting the needs of adolescents in this area of everyday behavior.








Area of Specific Problems Number Pefeeht Number Percent Number Percent
1. Losing my temper 44 28 35 26 79 26.9
2. Taking some things too seriously 41 26 34 25 75 25L5:
3. Being nervous 30 19 39 28 69 23.5
4. Getting excited too easily 7 4 16 12 23 7.8
5. Worrving 34 22 57 42 91 31.0
6. Daydreaming 25 16 48 35 73 24.9
7. Be 1 ng ca re 1 ess 13 8 19 14 32 10.9
8. Forgetting things 30 19 39 28 69 23.5
9. Being lazy 25 16 18 13 43 14.6
10. Not taking some things seriously
enough 44 28 43 31 87 29.6
11. Moodiness, "having the blues" 14 9 26 19 40 13.6
12. Trouble making up my mind about things 32 21 34 25 66 22.5
13. Afraid of making mistakes 23 15 28 20 51 17.4
14. Too easily discouraged 15 10 14 10 29 9.8
15. Sometimes wishing I’d never been born 20 13 50 36 70 23.8
16. Afraid to be left alone 5 3 18 13 23 7.8
17. Too easily moved to tears 10 6 16 19 36 12.2
18. Failing In so many things 1 try to do 15 10 22 16 37 12.7
19. Can't see the value of most
things I do 7 4 6 4 13 4.4
20. Unhappy too much of the time 16 10 32 23 48 16.3
21. Being stubborn or obstinate 8 5 22 16 30 10.2
22. Tending to exaggerate too much 4 3 1 1 5 1.7
23. Having bad luck 26 17 18 13 44 15.0
24. Not having any fun 10 6 25 18 35 11.9
25. Lacking self-confidence 16 10 17 12 33 11.2
26. Too many personal problems 21 13 37 27 58 19.7
27. Having memories of an unhappy
chi 1dhood 8 5 6 4 14 4.7
28. Bothered by bad dreams 13 8 19 14 32 10.9
29. Sometimes bothered by thoughts
of insanity 5 3 8 6 13 4.4
30. Thoughts of suicide 1 1 6 4 7 2.3
TOTAL 562 745 1207
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application. The Home Economics courses likewise did not have specific
units concerned with problems of the adolescent.
Therefore, it is apparent that the analysis and interpretation of
the data for Table 9, page 52, and the tabulation on page 53, indicate
the serious need for a curriculum learning and living activities in
this area of Persona I-Psychoiogicai Relations in the Harrison High
SchooI.
TABLE 10
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1. Daydreaming 16 35 34.9
2. Worrying 22 42 31.0
3. Not taking some things
seriously enough 28 31 29.6
4. Losing my temper 28 26 26.9
5. Taking some things too
seriousiy 26 25 25.5
6. Forgetting things 19 28 23.5
7. Trouble making up my
mind about things 21 25 22.5
8. Too many personal problems 13 27 19.7
9. Unhappy too much of
the time 10 23 16.3
10. Sometimes wishing I had
never been born 13 36 23.8
Suggested revisions and modifications
of the curriculum
The analysis and interpretation of the data in Table 9, page 52,
the tabulation on page 53, and the subject offerings, page 29, would
seem to Justify the following suggestions about the offerings in the
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area of Persona I-PsychoIogicaI. What is needed here Is not so much a
course or courses dealing with the factual materials about personal
problems and psychological problems of the Individual as the Importance
to provide a core of living experiences that set the models for as well
as the opportunities for continuous day-by-day practice in wholesome
and desirable types of behavior.
Specifically, It is suggested that the Harrison High School expand
its curriculum offerings to include the learning and living activities
indicated below:
1. A first course in Mental Hygiene attitudes and appreciations
to run through each of the high school grades.
2. The Mental and Hygiene approach and criterion by a frame-of-
reference for administrative procedures and instructional
activities.
3. Homeroom groups to arrange for regular units of discussions
on the Mental Hygiene outlook upon the circumstances of
everyday life at school, home and play.
4. Self-expressive activities should be implemented more
fully into all phases of the instructional program in
order to encourage the development of confidence, poise,
and security in the students.
Problems in Courtship, Sex, and Marriage
Table 11, page 55, shows that of thirty problems that were checked
by the two hundred twenty-two students in the area of Courtship, Sex,
and Marriage in the Harrison High School, the ten upper-third of the
problems which were troubling the students are specifically indicated
in Table 12, page 56.
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Table 11
SEX. COURTSHIP. AND MARRIAGE
Problems Which Were Troubling The Students
Bovs . Girls Total
Area of Specific Problems Number Percent Number Percent Number Percent
1. Having dates 18 13 21 18 39 15.3
2. Awkward in making a date 15 10 13 9 28 9.3
3. Not.mixing well with the opposite sex 20 13 14 10 34 11.6
4. Not being attractive to the opposite
sex 18 12 16 12 34 11.6
5. Not being allowed to have dates 20 13 43 39 63 21.5
6. No suitable place to ge on dates 26 17. 31 23 57 19.4
7. Not knowing how to entertain on
a date 18 12 15 11 33 11.2
8. Too few dates 12 8 15 11 27 9.2
9. Afraid dsf close contact with the
opposite sex 9 6 33 24 42 14.3
10. Embarrassed by talk about sex 14 9 24 18 38 12.9
11 . Disappointed In a love affair 22 14 38 28 60 20.4
12. Girl friend 38 24 1 1 39 13.3
13. Boy friend 6 4 41 30 47 16.0
14. Deciding whether to go steady 14 9 16 12 30 10.2
15. Wondering if IMl find a suitable
mate 34 20 54 ■37 88 28.1
16, Being in love 31 20 50 36 81 27.6
17, Loving someone who doesn’t love me 22 14 26 19 48 16 3
18 Dec’dinn whe+her I'm in love 25 16 41 30 66 22.5
19. Deciding whether to become engaged 4 3 7 5 11 3.7
20. Needing advice aboiit marriaae 5 3 11 8 % 5.4
21. Going with soirj»one my family won't
accept 4 3 30 22 34 11.6
22. Afraid of losing +he one .1 love 22 M 45 ^3 67 22.8
'^3. Breaking up a love affair 13 R 16 12 29 9-8
24- Wondering how far to go with the
opposite sex 23 15 34 25 57 19.4
25. Wondering if I'll ever get married 21 13 30 22 51 17.4
26. Thinking too much about sex matters 28 18 25 18 53 18.0
27. Concerned over proper sex behavior 18 12 19 14 37 12.7
28. Finding it hard to control sex urges 19 12 20 15 39 13.5
29. Worried about sex diseases 25 16 16 12 41 13.9
30. Needing information about sex matter 20 13 41 30 61 20.8
TOTAL 564 786 1350
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1. Wondering if I will find
a suitable mate 20 37 28.5
2. Being In love 20 36 27.6
3. Afraid of losing the one
In 1ove 14 33 22.8
4. Deciding whether I'm in
love 16 30 22.5
5. Not being allowed to
have dates 13 39 21.5
6. Needing Information
about sex matters 13 30 20.8
7. Disappointed in a love
affair 14 28 20.4
8. Wondering how far to go
with the opposite sex 15 25 19.4
9. No suitable place to go on
dates 17 23 19.4
10. Girl friend 24 1 13.3
From the data shown In Table 12, the ten problems may be grouped
into units under the topics concerned with (a) sex information,
(b) behavior on "dates", (c) love patterns and behaviors, and
(d) problems of mating. A study of the tabulation above reveals that
the ten problems are of approximate equal concern to these adolescents
and are of pressing importance to them.
Further, a close look at Table 12, and the tabulation on page 55,
would appear to indicate that in the everyday area of courtship, sex,
and marriage, that the Harrison High School is challenged to provide
the opportunities for these boys and girls to be exposed and conditioned
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by information about and participation in wholesome, realistic, and
desirable social relationships which are conducive to their development
into men and women of integrity and worth.
Curriculum offerings related to
the problems of the students
There is only one course in the whole area of Courtship, Sex, and
Marriage in the curriculum offerings as shown on page 29, namely, an
offering in Human Relations which is offered in the twelfth grade where
its information is available to a small percentage of the students.
Suggested revisions and modifications
of the curriculum
In addition to the course offered in Human Relations, which will
not furnish all of the necessary needs of the students in their present
and future courtship, marriage, and sex relationships, the writer feels
these topics wbuld be valuable in meeting these students’ needs and in
solving their problems. The units are: Control of Sex Impulse;
Differing Problems of Sexes; How to Act Socially; Dating; How to Dress
on Dates; Sex Emotions; Selecting a Mate; and Preparation for Marriage.
The writer believes that these subjects will prove meaningful to the
student as he becomes an adult.
Hoyman makes the point in this connection that:
There is no defensible way for the school to void
facing the moral, ethical and religious Issues involved
In providing sex education for modern youth. When
properly planned by the school, sex education is con¬
cerned with both facts and values. For even limited
success will depend upon the school having a deep con¬
cern not only with topics such as veneral disease,
reproduction and the sex organs, but also with ideals,
inspiration and conduct.
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This makes the task of the school more difficult.
It is comparatively easy to teach modern youth "facts
of life”. But it is another matter to shape their
attitudes about sex; change their habits of sexual
expression; guide their conduct in boy-girl relation¬
ships; and to help them prepare for love, marriage,
parenthood and family life.*
Problems in Home and Family
Table 13, page 59, shows that of the thirty problems In the area
of Home and Family, the two hundred twenty-two students of the Harrison
High School revealed that the ten most prevalent problems for these
students are specifically indicated in Table 14, page 60.
From Table 14 the ten most prevalent problems in the area of
Home and Family, it appears that the problems of these students may
be grouped into units and centered around ideas or areas dealing with
(a) family relationships and (b) home standards. It would seem, there¬
fore, that the recognition of problems in these areas indicates implied
needs to be met through the curriculum which would provide information
concerning the varied phases of family life and the standards of home
living. These problems suggest the need for bringing parents and
children Into a more synthetic understanding of each other.
Curriculum offerings related to the
problems of the students
The offerings show that only one course has direct bearing upon the
problems in the area of Home and Family, namely, a course in Home
Economics which is restricted to girls.
'Delbert Oberteuffer, School Health Education. (New York: Harper
and Rowe, Publishers, 1962), p. 152.
TABLE 13
HOME AND FAMILY
Problems Which Were Troub1ing the Students
Area of Specific Problems Number Percent Number Percent
Tota 1
Number Percent
1. Worried about a member of the family 7 4 4 3 11 3.7
2. Sickness in the family 15 10 5 5 20 6.8
3. Parents sacrificing too much for me 10 6 10 7 20 6.8
4. Parents not understanding me 13 8 28 20 41 13.9
5. Being treated like a child at home 10 6 21 15 31 10.5
6. Not living with my parents 7 4 4 3 1 1 3.7
7. Parents separated or divorced 15 10 5 4 20 6.8
8. Father or mother not living 10 6 10 7 20 6.8
9. Not having any fun with mother or dad 13 8 28 20 41 13.9
10. Feeling I don’t really h^ive a home 10 6 21 15 31 10.5
1 1 . Being criticized by my parents 13 8 33 24 46 15.6
12. Parents favoring a brother or sister 13 8 22 16 35 1 1 .9
13. Mother 12 8 18 13 30 10.2
14. Father 7 4 9 14 16 5.4
15. Death in the family 16 10 16 12 32 10.9
16. Being an only child 6 4 4 3 10 3.4
17. Not getting along with a brother or sister 16 10 27 20 43 14.6
18. Parents making too many decisions for me 11 7 18 13 29 9.8
19. Parents not trusting me 12 8 41 30 53 18.0
20. Wanting more freedom at home 26 17 34 25 60 20.4
21. Clash of opinions between me and my parents 4 3 15 1 1 19 6.5
22. Talking back to my parents 1 1 7 23 17 34 11.6
23. Parents expecting too much of me 14 9 22 16 36 12.2
24. Wanting love and affection 9 6 27 20 36 12.2
25. Wishing 1 had a different family background 4 3 14 10 18 6.0
26. Friends not welcomed at home 5 3 8 6 13 4.4
27. Family quarrels 9 6 17 12 26 8.8
28. Unable to discuss certain problems at home 8 5 25 18 33 1 1 .2
29. Wanting to leave home 13 8 24 18 37 12.7
30. Not telling parents everything 18 12 38 28 56 19. 1
TOTAL 337 561 898
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1. Wanting more freedom at
home 17 25 20.4
2. Not telling parents
everything 12 28 19.1
3. Parents not trusting me 8 30 18.0
4. Being criticized by my
parents 8 24 15.6
5. Wanting love and
affection 6 20 14.5
6. Parents not under-
stanging me 8 20 13.9
7. Not having any fun with
mother or dad 8 20 13.9
8. Wanting to leave home 8 18 12.7
9. Not getting a 1ong with
a brother or sister 10 20 12.2
10. Unable to discuss certain
problems at home 5 18 11.2
Suggested revisions and modifications of
the curricuIum
In the book. Dynamics of Curriculum Improvement by Phile T.
Pritzkau, it is pointed out that in respects to new and more important
areas of usefulness, one's responsibility in connection with the home
might be analyzed. The following are stated below:
Frequently, a youth views his responsibilities in connection with
his home requirements. He will try to do his part in conforming to and
contributing to the smooth functioning of the home in terms of the rules
and regulations established by his parents. In doing his part, however,
there isn't much to do to conform to the requirements set down by parents.
61
Actually, his responsibilities within the borne are too meager. As a
result he does not come to grips with the real meaning of the home and
family living. In the development of conditions for learning about the
meaning of ones roles, it is important to include these ingredients
which will develop a perception of new and expanded areas of usefulness
with respect to home. These ingredients might relate to such questions
as the following:
1. How might one become more useful in developing the well being
of ones home Iife?
2. What are the assets occurring to us out of family sacrifices?
3. What are the expenditures which we incur which may come under
the category of liability Items?
4. What are the pressures which are instrumental in causing us
to incur liability costs?
5. How may we develop a new sense of direction relative to these
acts which we perceive as liabilities?
6. How may we get parents involved in the development of some
expanded meanings relative to home and family living?*
It is felt that the consideration of these suggestions would be
valuable in the revision of the program of studies of the Harrison
High School which would be designed to solve the problems that are
present among its students at the present.
It is highly recommended that this school should establish a study-
group which would be a clearing-house of orientation, information, and
correct direction in problems arising in Home and Family situations.
Phile T. Pritzkau, Dynamics of Curriculum Improvement. (Englewood
Cliffs, N. J.: Prentice-Hall, Inc., 1959), p. 411.
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To the writer this appears to be a very practical means of meeting the
needs and solving the problems indicated for this section.
Problems in Morals and Religion
Table 15, page 63, shows that of the thirty problems in the area
of Morals and Religion, the two hundred twenty-two students in the
Harrison High School indicated that the ten most prevalent problems
for these students are specifically indicated in Table 16, page 64.
From the list of specific problems indicated by the students of
the Harrison High School as shown in Table 16, it is implied that in
the area of Morals and Religion, provisions should be made through
the school's curriculum which would provide Moral and Religious instruc¬
tion and practices concerned with (a) family and social standards and
(b) educational aims. However, it is to be remembered that the contro¬
versial issues concerning religion being taught in the public schools.
(Neither is taught as a specific subject, but Moral Values are empha¬
sized indirectly through enrichment and recreational games.
Curriculum offerings related to
the problems of the students
There is not a provision for the teaching of Morals and Religion
in the Public School System of Georgia. With reference to teaching
Morals and Religion, Bent and Kronenberg have this opinion:
Religious conflicts are usually caused by out-of¬
school influences, but the child may show evidence of
emotional disturbance in school. Since there is aspira¬
tion of the Church and school, the religious problems of
adolescents cannot be directly met in school. If a
teacher finds an adolescent who has religious problems,
she can give help by making it an individual case and by
conferring with the pupil's parents, or pastor, who in
turn, may help.'
^Rudyard K. Bent and Henry H. Kronenberg, Principles of Secondary




Problems Which Were Troubling The Students
Bovs Girls Total
Area of Soeclfic Problems Number Percent Number Percent Number Percent
1. Not going to church enough 51 33 38 28 89 30.3
2. Not living up to my ideal 14 9 16 12 30 10.2
3. Puzzled about the meaning of God 15 10 8 6 23 7.8
4. Doubting some of the religious
th1ngs 1’ve been to1d 9 6 16 12 25 8.5
5. Confused on some of my religious
beliefs 21 13 18 13 39 13,3
6. Parents making me go to church 17 11 12 9 29 9.8
7. Disliking church services 9 6 7 5 16 5.4
8. Doubting the values of worship
and prayer 9 6 2 1 11 3.7
9. Wanting to feel close to God 34 22 48 35 82 27.3
10, Affected by racial or religious
prejudice 9 6 7 5 16 5.4
11, Wondering how to tell right from wrong 10 6 20 15 30 10,2
12. Confused on some moral questions 14 9 22 16 36 12.2
13, Parents old-fashioned in their ideas 25 16 50 36 75 25.5
14, Wanting to understand more about
the Bible 37 24 25 18 62 21.1
15. Wondering what becomes of people
when they die 42 27 45 33 87 29.6
16. Can't forget some mistake I've made 32 21 51 37 83 28.3
17. Bothered by ideas of heaven and hel 1 21 13 16 12 37 12.7
18, Afraid God is going to punish me 19 12 24 18 43 14.6
19. Troubled by the bad things other kids
do 10 6 17 12 27 9.2
20. Being tempted to cheat in classes 17 11 13 9 30 10.2
21. Sometimes lying without meaning to 11 7 37 27 48 16.3
22. Swearing, dirty stories 8 5 4 3 12 4.9
23. Having a certain bad habit 24 15 22 16 46 14.6
24. Being unable to break a bad habit 1:8 12 16 12 34 11.6
25. Lacking self-control 12 8 15 11 27 9.2
26, Sometimes not being as honest as
1 should be 25 16 26 19 51 17,4
27. Getting fnto trouble 10 6 13 9 23 7.8
28. Giving in to temptations 11 7 4 3 15 5.1
29. Having a troubled or guilty
conscience 10 6 7 5 17 6.0
30. Being punished for something 1 didn't do 22 14 36 26 58 19,7
TOTAL 566 635 1201
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1. Not going to church 33 28 30.3
2. Wondering what becomes of
people when they die 27 33 29.9
3. Can’t forget some mistakes
I’ve made 21 37 28.3
4. Wanting to feel close
to God 22 35 27.3
5. Parents old-fashioned in
their ideas 16 36 25.5
6. Wanting to understand more
about the Bible 24 18 21.1
7. Being punished for some¬
thing 1 didn’t do 14 26 19.7
8. Sometimes not being as
honest as 1 should be 16 19 17.4
9. Sometimes lying without
meaning 7 27 16.3
0. Having a certain bad
habit 15 16 15.6
Problems in Adjustment to School Work
Table 17, page 65, shows that the thirty problems In the area of
adjustment to School Work, the two hundred twenty-two students in the
Harrison High School indicated that the ten most prevalent problems
for these students are specifically indicated in Table 18, page 66.
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Table 17
ADJUSTMENT TO SCHOOL WORK
Problems Which Were Troubling The Students
Bovs Girls Total
Area of Specific Problems Number Percent Number Percent Number Percent
1. Missing too many days of school 13 8 11 8 24 8.1
2. Being a grade behind in school 34 22 22 16 56 19.1
3. Adjusting to a new school 6 4 10 7 16 5.4
4. Taking the wrong subjects 13 8 9 7 22 7.5
5. Not spending enough time'in study 70 45 63 46 133 45.3
6. Not really Interested In books 9 6 8 6 17 6.0
7. Unable to express myself well in words 28 18 35 26 63 21.5
8. Vocabulary too limited 14 9 9 7 23 7.8
9. Trouble with oral reports 17 11. 29 21 46 15.6
10. Afraid to speak up in class
discussions 28 18 48 35 76 25.9
11. Not getting studies done on time 16 10 22 16 38 12.9
12. Not liking school 12 8 15 11 27 9.2
13. Not interested in some subjects 26 17 35 26 61 20.8
14. Can’t keep my mind on my studies 28 18 31 23 59 20.1
15. Don’t know how to study effectively 14 9 14 10 28 9.3
16. Trouble with mathematics 27 17 37 27 64 21.8
17. Weak in writing 16 10 12 9 28 9.3
18. Weak in spelling or grammar 18 12 11 8 29 9.8
19. Trouble in outlining or note taking 17 11 25 18 42 14.3
20. Trouble in organizing papers and
reports 13 8 23 17 36 12.2
21. Don’t IlKe to study 15 10 17 12 32 10.9
22. Poor memory 9 6 14 10 23 7.8
23. Slow in reading 21 13 13 9 34 11.6
24. Worrying about grades 34 22 53 39 87 29.6
25. Worrying about examinations 46 29 53 39 99 33.7
26. Getting low grades 37 24 38 28 75 25.5
27. Just Can’t get some subjects 14 9 15 11 29 9.8
28. Not smart enough 28 18 37 27 65 22.5
29. Afraid of failing in school work 21 13 31 23 52 17.7
30. Wantlno to quit school 5 3 5 4 10 3.4
TOTAL 549 645 1194
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TABLE 18
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I. Not spending enough
time in studying 45 46 45.3
2. Worrying about
examinations 29 39 33.7
3. Worrying about grades 22 39 29.6
4. Afraid to speak up in
class discussions 18 35 25.9
5. Getting low grades 24 28 25.5
6. Not smart enough 18 27 22.5
7. Trouble with mathematics 17 27 21.8
8. Unable to express myself
well in words 18 26 21.5
9. Being a grade behind in
schooI 22 16 19.1
0. Afraid of failing in school
work 13 23 13.7
Further, Table 18 shows that the students' responses on this section
of Adjustment to School Work could be grouped under the headings that
center around such areas as: (a) study skills, (b) academic achieve¬
ment, and (c) ability in oral and written discourses. The high inci¬
dence of specific problem-areas points to the crucial maladjustments of
students functioning in the Teaching-Learning situation; and It poses a
crucial challenge to the Harrison High School to alert itself to and do
something fbout meeting the curricular adjustment needs of its students.
Curriculum offerings related to
the problems of the students
The curriculum offerings in terms of course emphasis and sustaining
activities do not at present provide much guidance or help to the
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students of the Harrison High Schooi in their efforts to make satisfac¬
tory adjustments to their school environment and their school work. It
would appear, therefore, that there is an indicated need for the redi¬
rection of the educational program with reference to students’ adjustment
to school work as will be suggested in the paragraph immediately below.
Suggested revisions and modifications
of the curriculum
The data gathered on the problem of the students’ adjustment to the
school environment and activities that the provisions for revisions in
curriculum offerings should be along the following lines;
(a) More work in the basic reading skills
(b) A greater implementation of the individualized approach
to teaching
(c) Provide more functional learning exercises and situations.
(d) Make assignments according to the mental ability of the
student.
These recommendations are not a call for additional subjects, but
a redirection of content, emphasis and the way in which the subject
material is taught.
A compatible adjustment to school work comes from the small suc¬
cesses and heightening confidences of the student as a result of a
reasonable degree of competence in the acquirement of knowledge and the
gaining of confidence in ones self.
Problems in the Future; Vocational and Educational
Table 19, page 68, shows that of the thirty problems in the area
of the Future; Vocational and Educational, the two hundred twenty-two
students of Harrison High School indicated that the ten most trouble-
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Table 19
THE FUTURE; VOCATIONAL AND EDUCATIONAL
Prob 1 ems Which Were Troubling The Students
Boys' Girls Total
Area of Specific Problems Number Percent Number Percent Number Percent
1. Unable to enter desired vocation 8 5 9 7 17 6.0
2. Doubting the wisdom of, my
vocational choice 5 3 5 4 10 3.4
3. Needing to know my vocational abilities 13 8 10. 7 23 7.8
4. Doubting 1 can get a job in my
chosen vocation 21 13 11 8 32 10.9
5. Wanting advice on what to do after
high school 56 36 57 42 113 38.6
6. Needing to decide on an occupation 26 17 21 15 47 16.0
7. Needing to know more about occupations 23 15 21 15 44 15.0
8. Restless to get out of school and
into a job 18 12 13 9 31 10.5
9. Can’t see that school work is doing me
any good 8 5 7 5 15 5.1
10. Want to be on my own 21 13 22 16 43 14.6
11. Choosing best subjects to take
next term 21 13 23 17 44 15.0
12. Choosing best subjects to prepare
for col lege 26 17 20 15 46 15.6
13. Choosing best subjects to prepare
for a job 24 15 22 16 46 15.6
14. Getting needed training-occupation 13 8 14 10 27 9.2
15. Wanting to learn a trade 32 21 13 9 45 15.3
16,. Deciding whether or not to go to
col lege 31 20 20 15 51 17.4
17. Needing to know more about colleges 23 15 19 14 42 14.3
18. Deciding on a particular college 12 8 13 9 25 8.5
19. Afraid of not b#Ing!pdmitt4«l to college 9 6 18 13 27 9.2
20. Afraid I'll never be able to go to
CO 11ege 23 15 30 22 53 18.0
21. Lacking training for a job 11 7 11 7 22 7.5
22. Lacking work experience 5 3 4 3 9 3.1
23. Afraid of unemployment after graduation 5 3 12 9 17 6.0
24. Doubting ability to handle a good job 9 6 9 7 18 6.0
25. Don't know how to look for a job 15 10 21 15 36 12.2
26. Not knowing what 1 really want 21 13 39 28 60 20.4
27. Needing to plan ahead for the future 15 10 18 13 33 11.2
28. Family opposing some of my plans 8 5 7 5 15 5.1
29. Afraid of the future 7 4 9 7 16 5.4
30. Concerned about military service 28 18 7 5 35 11.9
TOTAL 533 505 1038
69
some problems for these students are specifically shown in Table 20,
page 70.
It is quite obvious from the ten most popular problems shown in
Table 20, that these problems may be grouped into units based on
these areas: (a) subject counseling, (b) occupational counseling,
and (c) vocational placement services. It would appear safe to
assume, that the identification of problems in these areas points to
the needs which should be provided for in this school’s curriculum.
These needs could possibly be met by making available information per¬
taining to the courses which should be taken, that could be invaluable
in helping these students to tackle the problems of the present and the
future.
Curriculum offerings related to
the problems of the students
There are three offerings seen in the curriculum which would lean
heavily on these problem-areas, specifically. Home Economics, Industrial
Arts, and Business Education.
Frank G. Davis and Pearle S. Norris state the following in regards
to this program on guidance:
1. If the school is to help in perpetuating the American
way of life, it must help to break down such unfair
practices both by helping children of majority groups
to accept members of minority groups as co-workers and
by helping children of minority groups to recognize
their own worth and accept the challenge to contribute
to the economic emancipation of their groups.
2. The school which would do effective vocational counsel¬
ing will help boys and girls build these traits of
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1. Wanting advice on what
to do after school 36 42 38.6
2. Not knowing what I
rea1ly want 13 28 20.4
3. Afraid I’ll never be able
to go to college 15 22 18.0
4. Deciding whether or not
to go to college 20 15 17.4
5. Needing to decide on an
occupation 17 15 16.0
6. Choosing best subjects to
prepare for a Job 15 16 15.6
7. Choosing best subjects to
prepare for col lege 17 15 15.6
8. Wanting to learn a trade 21 9 15.3
9. Choosing best subjects to
take next term 13 17 15.0
10. Needing to know more
about occupations 15 15 15.0
3. To help him to face the realities of the Job, and
of life generally, with courage and hope is part
of the task of education and more especially the
task ofI the vocational guidance program of the
school.
The following is a contrast of the two areas shown in Table 19,
page 68, as pointed out by Edmonson. They are:
Frank G. Davis and Pearl S. Norris, Guidance Handbook for Teachers.
(New York: McGraw Hill Book Company, Inc., 1949), pp. 275-279.
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The connotations of the term "educational guidance"
are so broad as to include all the types of development
in which the students should have guidance in School.
Educational guidance Is concerned, to a large extent,
with choice of studies, courses, curriculum, and extra¬
curricular activities adapted to the various needs and
interests of students, whereas vocational guidance
relates to choosing, preparing for, entering, and making
progress in an occupation. Thus, educational guidance
are interrelated but not identical.!
Suggested revisions and modifications
of the curriculum
The afore-mentioned factor should be considered in organizing
guidance services in a school. It is, therefore, recommended that the
Harrison High School should consider the start of a plain but thorough
Guidance Program which will meet the needs of the students who have
stated problems that are important to their future in terms of con¬
tinuing their education In vocational §chools or college, or immediate
employment, and correct guidance to the more practical courses to seek
while still in high school. Guidance and counseling rather than any
course work is the most practical solution of the curricular problems
mentioned in the scope of problems which are currently involving these
adolescents.
Problems in Curriculum and Teaching Procedures
Table 21, page 72, shows that of the thirty problems in the area
of Curriculum and Teaching Procedures, the two hundred twenty-two
students in the Harrison High School indicated the ten most prevalent
problems for these students are specifically shown in Table 22, page 73.
I
J. B. Edmonson, Joseph Reemer, and F. L. Bacon, The Administration




CURRICULUM AND TEACHING PROCEDURES
Prob 1lems Which Were Troubling The Students
Bovs Girls Total
Area of Specific Problems Number Percent Number Percent Number Percent
1. Having no suitable place to
study at home 19 12 22 16 13.9
2. FamIly not understanding what
1 have to do in school 21 13 31 23 52 17.7
3. Wanting subjects not offered by
the school 17 11 17 12 34 11,6
4. Made to take subjects 1 don't like 25 16 19 14 M
5. Subjects not related to everyday life 13 8 10 7 23 . m
6. Textbooks too hard to understand 6 4 12 9 'fgi 6.-Cf
7. Teachers too hard to understand 17 11 32 22
8. So often feels restless In class 27 17 37 27 64 2T.8
9. Too little freedom in class 41 26 43 31 84 28.6
10. Not enough discussion in class 15 10 18 13 33 11.2
11. Not enough good books In the library 39 25 56 41 95 32.4
12. Too much required in some subjects 32 21 26 19 58 19.7
13. Not allowed to take some subjects
1 want 4 3 15 11 19 6.5
14. Not getting along with a teacher 9 6 28 20 37 12.7
15. School is too strict 29 19 63 46 92 31.3
16. Classes too dull 38 24 49 36 87 29.6
17. Teachers lacking personality 8 5 9 7 17 6.0
18. Teachers lacking interest In students 7 4 17 12 24 8.1
19. Teachers not friendly to students 9 6 20 15 29 9.8
20. Not getting personal help from
the teacher 12 8 29 21 41 13.9
21. Teachers not considerate of
students' feelings 11 7 29 21 40 13.6
22. Teachers not practicing what they
preach 10 6 13 9 23 7.8
23. Too many poor teachers 12 8 13 9 25 8.5
24. Grades unfair as measures of ability 15 10 27 20 42 14.3
25. Unfair tests 9 6 26 19 35 11.9
26. School activities poorly organized 23 15 27 20 50 17.0
27. Students not given enough responsi¬
bility 22 14 20 15 42 14.3
28. Not enough school spirit 24 15 29 21 53 18.0
29. Lunch hour too short 68 44 72 53 140 47.7
30. Poor assemblies 21 13 31 23 52 17.7
TOTAL 603 840 1443
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1. Not enough school spirit 44 53 47.7
2. Not enough good books in
the 1ibrary 25 41 32.4
3. School is too strict 19 46 31 .3
4. Classes too dul1 24 36 29.6
5. Too little freedom in
c 1 ass 26 31 28.6
6. So often feel restless
in class 17 27 21.8
7. Too much required in
some subjects 21 19 19.7
8. Poor assemblies 13 23 17.7
9. Family not understanding
what 1 have to do in school 13 23 17.7
10. Teachers too hard to
understand 1 1 22 16.7
The ten most prevalent problems listed in Table 22 for the area of
Curriculum and Teaching Procedures may be grouped into units as follows
(a) Pupil-Teacher relationships, (b) inadequate offerings, and
(c) psychological climate. These three areas of common problems repre
sent areas of great concern for students and teachers in the Teaching-
Learning Area. Therefore, the Harrison High School is faced with
problems of students that affect the effectiveness of the total curricu
I urn goals which are sought in this school. The pertinent questions
raised are; how to present a curriculum of courses and associated
activities which will be valuable to the needs of the pupils both as
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required-core-subjects and electives that will permit the student to
satisfy his desire for development and success.
Curriculum offerings related to
the problems of the students
An examination of the subject offerings presented on page 29, does
not show any courses structures in such a way that would be important
in meeting the needs of student problems as indicated in Table 21, page
72, and Table 22 on page 73. Therefore, there follows below suggested
revisions and modifications of the curriculum designed to solve the
problems and to supply the needs of students which are present in the
area of problems.
Suggested revisions and modifications
of the curriculum
Citations have already been made to the type of modifications the
curriculum should be subjected to as outlined by the problems in other
sections of the checklist which students identified as their problems
requiring attention. The most Important characteristic of the practical
and functional curriculum, therefore, is its flexibility to meet the
needs of the student.
According to J. B. Edmonson, the body of laws which governs the
curriculum are stated as follows:
1. A program of secondary education should be provided
that functions effectively In meeting the needs of
all normal individuals.
2. Secondary education should not be limited to general
education; It should include also dynamic programs
of vocational education. Vocational education
includes all activities directed by the school for
the specific purpose of preparing individuals for
successful participation in different fields of
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service. General education refers to all other
activities directed by the school, namely, which
individuals hope to engage.'
Albert Oliver in writing about improving the curriculum made the
foI lowing statements:
A broad statement of curriculum must become the concept of a
curriculum study group of any size. Included are:
1. A program of studies (sometimes thought of as course)
2. A program of guidance
3. A program of extra class activities
This means looking at everything in the school
which provides impact on the students, teachers,
physical plant and facilities, books, and other
instructional materials, inter-student relationships,
and especially the administrative leadership.^
The writer is in agreement with Edmonson’s and Oliver's views
stated above, and from the data derived from Table 21, page 72, and
Table 22, page 73, the following modifications and revisions are
suggested.
I. The Teacher-Pupil Relation problems perplexing the students of
Harrison High School are to be in a practical manner as:
(a) more teacher-pupil interaction so as to facilitate a con¬
ducive atmosphere of mutual enjoyment and respect, (b) help
the teacher be more introspective when dealing with the pupils
problems, (c) help to relax the atmosphere of the homeroom so
as to facilitate a closer relationship between teachers and
pupils, and giving the pupils opportunities to serve on
committees with teachers.
J. B. Edmonson, The Administrator of the Modern School. (New
York: The MacMillan Company, 1942), pp. 164-165.
2
Albert I. Oliver, "Curriculum Improvement and the Smaller
Secondary School", NASSP, (February, 1966), pp. 33-48.
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2. The problem of "psycho logical-cl Imate" or "school atmosphere"
which these pupils indicated were of specific concern to them
could be confronted and solved through the initiation of a
program of revitalizing morals through out the school community
through the sponsorship of such activities as:
(a) The implementation of a "meaningful" student
government which would provide opportunities of
"assertative" leadership by the pupil; thereby
helping pupils to recognize latent talents.
Cb) Sell the school program to the student in such a
way that it provokes widespread participation in
all areas of the school program.
(c) Give the pupil a greater voice in affairs concern¬
ing activities of the students; thereby making them
a part of the "power-structure" within the school
and encouraging responsible behavior.
(d) More in-service activities for the teachers so as
to keep them abreast of the latest techniques and
thereby transform the classroom into a dynamic and
enjoyable place of learning.
The avenues of approaches mentioned above should improve the
problems in the areas of Teaching and Curriculum Procedures which are
bothering the students in Harrison High School. These methods do not
call for new equipment, more teacher personnel and courses. They are
a concerted effort on an area of problems which are psychologically
oriented; and should be met through the area of the Teacher-Learning
Situation.
CHAPTER I I I
SUMMARY AND CONCLUSIONS
Recapitulation of Theoretical Bases of Study
Rationale
The problem of curriculum planning and organization of the programs
of the schoois to include instruction designed to meet the needs of all
youth have become a major importance to educators and society in general.
The awareness of the problem of curriculum planning and consequent
pressures for a solution have grown steadily since World War II. As
time has passed, rather than arriving at answers to the various questions
that have arisen, educators have found the problems becoming more intensi¬
fied as more questions to which they have few answers are raised both
within the profession and by people and groups outside the profession.
Researchers are pointing out that an unreasonably large number of
students are not completing their public school education. Their find¬
ings often imply that the fault lies with the schools and their lack of
adequate programming and instruction. Pellmann and Liddle prescribe an
adequate instructional program as one which is built around central
cores or units. According to Pellmann and Liddle:
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Many of the academic and correlational activities
of the 'homeroom', in which the child and the teacher
are together for about one-half of the time, may be
built around central cores or units. Units used in
the Quincy Youth Development Prroject and found to be
of value were developed around the Individual, the
home, the school, work, the community, and the nation...
Following broad content units provides the overall skele¬
ton of a basic social studies program, helping the indi¬
vidual to develop a better understanding of himself and
to see himself In relation to society about him.'
With the enforcement of compulsory education laws in the early part
of the twentiety century, and with mass school consolidation during the
past two decades, students with different abilities, interests, and
social problems began to enter schools in large numbers. Despite the
change that was occurring in school population, little or no account was
taken of the social and emotional requirements of students. Instead, a
tremendous increase in subject matter was apparent in the high school.
No longer did the high school devote Itself almost exclusively to
grammar, mathematics, and languages, but began to include natural and
physical sciences, larger selections of mathematics, English, and foreign
languages, commercial subjects, art, music, industrial and manual arts
and home economics. With the introduction of new subjects and the expan¬
sion of course offerings In traditional subject-matter areas, the high
school had an opportunity to organize its curriculum to meet individual
needs more adequately.
Maurice PelImann and Gordon P. Liddle, "A Program for the Problem
Child," Phi Delta Kappan (January, 1959), pp. 253-256.
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An attempt to provide a solution to student problems emerged with
the concept of "additional personnel" which resulted in hiring special¬
ized personnel, counselors, and psychologists, whose job is to deter¬
mine the nature of the student problems that arise (learning, emotional,
behavior, and so forth) and help both the student and the faculty.
A changing philosophy of education and the demand for greater
democratization of the secondary school have been responsible for a
number of present day school practices which have tended to make the
educational problems of students more rather than less acute. The
change in philosophy resulted in new objectives and educational practices
that are rather universally accepted today by educators and many parents.
Four of the most commonly listed objectives are: (I) self-realization,
(2) social relationshipes, (3) economic competency, and (4) civic
participation.*
The acceptance of a philosophy emphasizing the values and needs of
the individual within the society required a re-evaIuatlon of curriculum
offerings within the public schools.
In modern day curriculum development, some educators and workers in
the field have emphasized the importance of the student -needs units as
an organizational pattern for the curriculum. Further, they have held
that the most vivid array of intensified student problems and needs are
those students themselves have pointed out as being their problems. In
this connection, Mooney was the first to execute a list the students may
*
Educations I Policies Commission, Policies for Education in American
Democracy (Washington, D. C.: National Education Association, 1946),
pp. 250-277.
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use to identify their needs. A brief description of the Mooney Problem
Check List is given in the directions to the students as follows:
This is not a test. It is a list of problems which
are often troubling students of your age—problems of health,
money, social life, home relations, religion, vocation,
school, work, and the like. Some of these problems are
likely to be troubling you and some are not. As you read
the list, pick out the problems which are troubling you.I
Evolution of the Problem
The problem involved in this study had its point of origin in the
school situation in which the writer has been closely associated for
six years. During the past four years, the writer has contributed to
some follow-up reports of student graduates of the Harrison High School
in West Point, Georgia. A study and follow-up of these reports inten¬
sified the writer's concern for taking a look at the curriculum offer¬
ings of the Harrison High School, West Point, Georgia, relative to
their effectiveness in meeting the personal and social needs of the
students in this school.
Contribution to educational knowledge
The writer hopes that the findings of this study may prove to be of
value in the following ways:
1. The study may stimulate curriculum planners to an awareness
of the need of a curriculum which will more effectively meet
the personal and social needs of the students.
2. The study may reveal genuine weaknesses which exist in the
present curriculum offerings.
I
Ross L. Mooney, Mooney Problem Check-List High School Form (New
York: The Psychological Corporation, 1950).
813.The study may encourage further research with regard to
modifications of Instructional procedures to more effectively
meet the personal and social needs of the students.
Statement of the problem
The problem involved in this study was to develop and evaluate a
profile of correlated curriculum offerings and student problems as
identified by the Mooney Problem Check List and executed by the students
of the Harrison High School, West Point, Georgia, 1967-1968.
Purpose of the study
The major purpose of this study was to have the students to identify
the specific problems troubling them in eleven major problem areas as
identified by the Mooney Problem Check List; to group these student
problems into areas of curriculum concern; and to determine what is the
cort?elation between the groups of students' "problems" and the curricu¬
lum offering and extra activities of which should bear upon these problems.
More specifically, the purposes of this study were to determine the
extent to which the curriculum offerings are validly meeting:
1. The personal and social problems as identified by the students,
according to sex and grade level, in the area of Health and
Physical Development.
2. The personal and social problems as identified by the students,
according to sex and grade level, in Finance, Living Conditions
and Employment.
3. The personal and social problems as identified by the student,
according to sex and grade level, in Social and Recreational
Activities.
4. The personal and social problems as identified by the students,
according to sex and grade level in Social Psychological
Relations.
5. The personal and social problems as identified by the students,
according to sex and grade level, in Personal Psychological
Relations.
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6. The personal and social problems as identified by the students,
according to sex and grade level, in Courtship, Sex, and
Marriage.
7. The personal and social problems as identified by the students,
according to sex and grade levei, in the area of Home and
FamiIy.
8. The personal and social problems as identified by the students,
according to sex and grade level, in the area of Morals and
Re Iigion.
9. The personal and social problems as identified by the students,
according to sex and grade level, concerning Adjustment to
School Work.
0. The personal and social problems as identified by the students,
according to sex and grade level, concerning the future: Voca¬
tional and Educational.
11. The personal and social problems as identified by the students,
according to sex and grade level, in the area of Curriculum and
Teaching Procedures.
12. Further, a specific purpose was to ascertain the implications
for educational practice as may be derived from the interpreta¬
tion of the data gathered through the study.
Definition of terms
For the purpose of clarity in this study, the following terms have
been defined:
’’Curriculum" refers to the total of actual experiences which
students undergo under the guidance of the school so organized
to meet individual problems. Caswell and Campball define the
curriculum as "all of the experiences children have under the
guidance of teachers.’’*
2. "Personal problems" refer to any perplexing situations having
to do with the individual’s internal poise and ballot in
carrying through his life activities.
*Hollis L. Caswell and Dook S. Campball, Curriculum Development
(New York: American Book Company, 1937), p. 76.
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3. "Social problems" refer to any situation which is perplex¬
ing to the student in his efforts to adjust himself to those
about him and situations in which he finds himself. These
problem areas are implicated in Mooney’s Problem Check List
in eleven problem areas.*
4. "Needs" refer to the students' lack of something necessary
for or very desirable in the achievement of their goals.2
5. "Evaluation" refers to the basis for making value judge¬
ments in terms of standards and in terms of satisfactory or
unsatisfactory. According to Adams, evaluation involves
value judgements. When we interpret a student's score in
terms of standards for his grade, in terms of educational or
vocational plans, or some other basis for making value judge¬
ments, we are evaluating his abilities or his progress...
We evaluate it as satisfactory or unsatisfactory in terms of
his age, previous experience, or educational goals.^
6. "Profile" refers to the graphic representation of the results
on several tests, for either an individual or a group, when
the results have been expressed in some uniform or comparable
terms. This method of presentation permits easy identifica¬
tion of areas of strength or weakness.^
Limitation of the study
The major limitation of this study was that the data were restricted
to the identification of student problems and not with the related factor
of causation and remediation. Moreover, this research was mainly con¬
cerned with implications for curriculum revision in terms of personal and
social needs of the adolescents that were found to be enrolled in the
Harrison High School.
*
Mooney, op. cit., pp, 1-6.
^Funk and Wagnall, New Standard Dictionary of the English Language
(New York: B. F. Collier and Son, Corporation, 1938), p. 1659.
^Georgia Sachs Adams, Measurement and Evaluation in Education




Recapitulation of Research-Design of the Study
The significant aspects of the research design of this study are
characterized in the separate paragraphs below.
1. Locale and period of study - This study was conducted at the
Harrison High School, West Point, Georgia, during the school
year of 1967-1968.
2. Method of research - The Descriptive-Survey Method of research,
employing the specific techniques of the questionnaire check¬
list and documentary analysis, was utilized to collect the
requisite data for fulfilling the purpose of study.
3. Subjects - The subjects involved in this research were the two
hundred twenty-two students in the Harrison High School, West
Point, Georgia, 1967-1968.
4. Materia Is/Instruments - The materials involved in this research
were: (a) the Mooney Problem Check-List designed to identify
the problems of adolescents and (b) the program of studies
(curricula) of the Harrison High School.
5. Criteria of reliability - The basic criteria of the reliability
of the data for the research were: (a) the accuracy and
authenticity of the students' responses to the questionnaire
items and (b) the content, scope, and intent of the curriculum
patterns in the Harrison High School.
6. Statistical treatment of data - The data were statistically
treated with reference to frequency and percent of the student
responses to the respective 330 specific items on the Mooney
Problem Check-List.
7. Procedure - The procedural steps for the research were:
(a) Permission to carry out the research was obtained from
the proper school authorities.
(b) Pertinent literature related to this study was reviewed,
summarized, and presented in this thesis copy.
(c) The Mooney Problem Check-List High School Form was
administered to the 222 Harrison High School students.
(d) The curricular offerings of the school were examined and
paralleled, with reference to content, to the nature of
the indicated problems of the students.
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I) The criterion used was the extent to which subjects
matter and activities could fulfill the needs of
the students.
(e) The data from the administration of the Mooney Problem
Check-List were assembled into appropriate tables and
graphs for the analyzation and interpretation thereof
as determined by the purpose of this research.
(f) The statistical treatment of the data was primarily con¬
cerned with frequencies and percent of the students*
responses and/or reactions to the respective items on
instrument used to collect data.
(g) The findings, conclusions, implications, and recommen¬
dations were formulated and incorporated in this finished
thesis copy.
Summary of Related Literature
The major points-of-view on the use of adolescent problems as a
basis for curriculum content are characterized in the separate state¬
ments below;
1. Authors appear to agree that efforts are being made to
determine the interests and needs of students as a basis
for content of the curriculum. In appears that the Interest
and problems of students are usually closely related to
problems, activities, and situations in life. Therefore,
administrators in charge of modern secondary schools must be
guided by a clear perception of the aims and functions that
are sound from the point-of-view of the student and society.
2. The guidance program Is valuable inasmuch as It helps
determine how effectively young people adjust to experience
after they are out of school for:
(a) it serves as a means of discovering the potential
dropout at an early age;
(b) It assists adolescents In fulfilling their funda¬
mental needs; and
(c) It helps in stimulating pupil's self-directions
toward solving their own problems.
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3. Authors appear to agree that the development and evaluation
of the p'Hoflle of correlated curriculum in light of students'
problems is very useful; for the problems of students are an
indication as to how successfully or unsuccessfully they have
adjusted to school life.
Moreover:
(a) it serves to determine if the present-day curricula are
meeting the challenge of today's youth;
Cb) it serves as a test to whether curriculum offerings need
changing or revising;
(c) it helps us to understand why our schools are blamed
for all of the Ills of education;
(d) it helps pupils to identify unresolved problems in
meeting situations of everyday life;
(e) it brings to light the misuse of valuable human resources
which are wasted in our youngsters each yeat; and
(f) it reminds us that many induces of the drop-out are
present in the secondary school children.
Resume of Basic Findings
The basic findings of this research pertaining to the Mooney
Problem Check-List are as follows:
Health and Physical Development
Tables I and 2
In the area of Health and Physical Development, the frequency of
incidence of the ten ranking problems ranged from a low of 14.0 percent
to a high total of 29.5 percent, 8 to 35 percent, and 18 to 34 percent
for boys and girls, respectively. For indicated unit-problems in
physical condition, health habits, and dietary practices, to suggested
revisions, modifications, and expansions of courses and/or educative
activities as follows: (a) health courses, with reduced allotment, be
distributed throughout the four years, fb) daily calisthenics for all
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four years, (c) home economics courses to include boys and emphasize
units of healthy living, health services, and health instruction.
Finances, Living Conditions, and Employment
Tables 3 and 4
In the area of Finances, Living Conditions, and Employment, the
frequency of incidence of the ten ranking problems ranged from a low
total of 19.1 percent to a high total of 39.1 percent, with comparable
low and high frequencies of incidence of 7 to 41 percent, and 22 percent
to 40 for boys and girls, respectively, for unit problems in budgeting,
part-time earnings, economic status in the home, to suggested revisions,
modifications, and extension of courses and/or educative activities as
follows; (a) economic courses with reduced time-allotment, be carried
on throughout the four years, Cb) home economics courses to be built
around units to give further understanding in the area of planning,
family budgeting, and organization, the school-work activities for the
students such as aid to the janitor, clerical work, aids to the teachers,
for which they receive compensation as sources of needed income.
Social and Recreational Activities
Tables 5 and 6
In the area of Social and Recreational Activities, the frequency
incidence of the ten ranking problems ranged from a low total of 14.3
percent to a high total of 28.3 percent, with comparable low and high
frequencies of incidence of 5 to 24 percent, and 10 to 34 percent for
boys and girls, respectively, with unit problems in power and limita¬
tions of self, co-recreationaI activities, and personal attractiveness
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and entertainment, to suggested revisions, modifications, and expansions
of courses and/or educative activities as follows: (a) extra-curricular
activities, with reduced time and allotment, be offered throughout the
four years, (b) school dances and parties provide opportunities for
educational values to be gained, (c) emphasis on "etiquette" and school
graces for daily living.
Social-Psychological Relations
Tables 7 and 8
In the area of Social-Psychological Relations, the frequency of
incidence of the ten ranking problems ranged from a low total of 12.7
percent to 29.3 percent with comparable low and high frequencies of
incidence, 6 to 29 percent, and 20 to 39 percent for boys and girls,
respectively, for unit-problems in personal popularity, feeling of belong¬
ing, and mutual confidence, to suggested revisions, modifications, and
extensions of courses and/or educative activities as follows: (a) group
and social situations, (b) personal and social values of daily life,
(c) Human Relations courses designed to perpetuate social interaction,
and (d) mental hygiene to develop a psychological climate and habituated
types of behavior desirable and acceptable to the social order.
Persona I-Psycho logical Relations
Tables 9 and 10
In the area of Persona I-Psychological Relations, the frequency of
incidence of the ten ranking problems ranged from a low total of 16.3
percent to 34.9 percent, with comparable low and high frequencies of
incidence 10 to 28 percent, and 23 to 42 percent for boys and girls.
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respectively, for unit-problems In adjusting personality difficulties,
and lack of self assurance, to suggested revisions, modifications, and
extensions of courses and/or educative activities as Indicated herein:
(a) core living experiences, (b) desirable modes of behavior, (c) a
primer course in mental hygiene to run throughout the four grades, and
(d) course in mental hygiene to include an outlook upon everyday life,
creative activities and to further the development of confidence, poise,
and security in both boys and girls.
Courtship, Sex, and Marriage
Tables 11 and 12
In the area of Courtship, Sex, and Marriage, the frequency of inci¬
dence of the ten ranking problems ranged from a low total of 13.3 per¬
cent to 28.5 percent, with comparable low and high frequencies of inci¬
dence of 13 percent to 24 percent, I to 39 percent for boys and girls,
respectively, for unit-problems in sex information, behavior on "dates",
love patterns and behaviors, and problems of mating, to suggested revi¬
sions, modifications, and extensions of courses and/or educative activities
as follows: (a) topics which suggest better human activities, (b)
courses in sociology, to be distributed throughout the four years, and
Cc) responsibility of being a parent.
Home and FamIly
Tables 13 and 14
In the area of Home and Family, the frequency of incidence of the
ten ranking problems ranged from a low of 11.2 percent to a high total
of 20.4 percent, with comparable low and high frequencies of incidence
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of 5 to 17 percent, and 18 to 30 percent for boys and girls, respec¬
tively, for unit-problems In family relationships, and home standards,
to suggested revisions, modifications and expansions of courses and/or
educative activities as Indicated herein: (a) units which place
emphasis tipon family and home in American life, guidance services which
emphasize mental, physical, and emotional problems In interfering with
family life, (b) counseling in matters of boy-and-girl relationships,
(c) the establishment of a parent-children clinic as an orientation
and Information service concerning home and family situations.
Morals and Re Iigion
Tables 15 and 16
In the area of Morals and Religion, the frequency of incidence of
the ten ranking problems from a low total of 15.6 percent to 30.3 per¬
cent, with comparable low and high frequencies of incidence of 7 to 33
percent, and 16 to 37 percent for boys and girls, respectively, for
unit-problems in educational goals, family and social standards, and
Biblical ideas. No suggested revisions and modifications were drawn up
in this area because of controversial issues and Court Decision concern¬
ing the teaching of Morals and Religion in the public school system;
however, it is pointed out that a student who may have religious problems
should confer with his parents or minister.
Adjustment to School Work
Tables 17 and 18
In the area of Adjustment to School Work, the frequency of inci¬
dence of the ranking problems ranged from a low total of 13.7 percent
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to a high of 45.3 percent, with comparable low and high frequencies of
incidence of 13 to 45 percent, and 16 to 46 percent for boys and girls,
respectively, for unit-problems in study skills, academic achievement,
and ability in oral and written discourses, to suggested revisions,
modifications, and expansions of courses and/or educative activities as
follows: (a) redirection of materials in the present subject-matter
courses with reduced time aliotment in English, composition, remedial
exercises in language expressions, (b) attention to remedial reading
skills, (c) use of "differentiate-assignment" technique, and
(d) emphasis placed on courses in making reports, writing term papers,
and out Iining.
The Future: Vocational and Educational
Tables 19 and 20
In the area of the Future: Vocational and Educational, the
frequency of incidence of the ten ranking problems from a low of 15.0
percent to a high of 38.6 percent, with a comparable low and high
frequencies of incidence of 13 to 36 percent, and 9 to 42 percent for
boys and girls, respectively, for unit-problems in academic counseling,
academic and occupational guidance, and placement services, to suggested
revisions and modifications, and extensions of courses and/or educative
activities as follows: (a) home economics, business education, manual
training, trade, and industries, with reduced time allotment to be
distributed throughout the four years, (b) increased emphasis on the
guidance program, and (c) the inauguration of adequate occupational
and educational information and placement services.
92
Curriculum and Teaching Procedures
Tables 21 and 22
In the area of Curriculum and Teaching Procedures, the frequency
of Incidence of the ten ranking problems ranged from a low total of
16.7 percent to a high total of 47.7 percent, with comparable low and
high frequencies of Incidence of II to 44 percent, and 19 to 53 percent
for boys and girls, respectively, for unit-problems In Inadequate offer¬
ings, pupil-teacher relationships, psychological climate or atmosphere,
to suggested revisions, modifications, and expansions of courses and/or
educative activities as follows; (a) the Inauguration of a Student
Government through which an array of activities may be provided,
(b) stimulating In teachers a willingness to look upon students with
sympathetic understanding and patience, and (c) expanding and dignify¬
ing the homeroom unit's supervisory procedure.
Conclusions
A careful analysis of the data of this study and the conclusions
coming therefrom would appear to warrant the assumption of such needs
for revision and modification of the curriculum offerings In the
Harrison High School as the following:
1. There is a need In the offerings through which provisions
should be made to provide physical conditions, health habits,
and dietary practices.
2. There Is a need for provisions In the curriculum designed to
Impart a knowledge of budgeting, part-time employment and
other problems which have economic overtones.
3. There is a need for provisions to be made in the curriculum
which would provide knowledge and understanding through co-
recreational activities and socialization.
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4. There is a need in the curriculum to provide opportunities
for these students to be exposed and conditioned by informa¬
tion about participation in wholesome, realistic, and desirable
social relationships.
5. There Is a need for orientation of boys and girls to realistic
attitudes toward life situations.
6. There is a need for planned activities which would provide for
personality growth of the boys and girls.
7. There is a need for provisions which should provide moral and
religious instruction and practices concerned with educational
aims, and family and society standards.
8. There is a need for provisions through the curriculum which
would provide information concerned with family relationships,
and home standards.
9. There is a need to provide for in this school's curriculum which
will give information concerning courses to be pursued to attend
college, academic counseling, trade and vocational guidance, and
placement services.
10. There is a need for provisions to be made through the curriculum
which would provide study skills, academic achievement, ability
in oral and written work.
11. There is a need for an improvement in pupil-teacher relation¬
ships, and psychological climate or atmosphere.
12. It is evident from the responses that the curriculum offerings
in terms of course emphasis and activities do not meet the
needs of these students in the area of adjustment to school
work.
Imp Iicat ions
The analysis and interpretation of the data of this study, it
appears, would warrant the following implications to be drawn:
1. It is evident from the responses of the Harrison High School
students that the curricular offerings are not adequate in
meeting the needs of these adolescents.
2. It is evident that the Harrison High School is not giving
serious attention to its guidance function in its program
of activities.
3. It is apparent from the data that this school is far behind
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In providing extra-curricular activities through which these
students can have the integrating experiences of self-
expression and wholesome personality development.
4. It is evident that neither the curriculum offerings nor the
extra-curricular activities program of this school is not
based upon the principles of the core curriculum with its
integrating possibilities; therefore, neither one is adapted
to provide, at the present, those everyday experiences which
will tend to face and solve the needs of its students.
5. The Harrison High School should expand its extra-curricular
program into a comprehensive program of activities in an
attempt to increase participation from a larger part of its
population.
Recommendations
In view of the interpretation of the data of this study, the
following recommendations are made:
1. The Harrison High School should inaugurate a desirable and
acceptable Physical Education Program to provide daily,
organized group activities for its students in order to
promote the development of good health habits in its school
popuIation.
2. The Harrison High School should start a Guidance Program
which will look to the task of directing and improving the
vocational and educational plans and activities of its students.
3. The Home Economics Department, school Jiunch services, science
units, and guidance services should cooperatively place direc¬
tive emphasis upon the development of wholesome dietary prac¬
tices as well as knowledge on part of the students.
4. The course in Human Relations should be revised to give
greater emphasis on the everyday relationships within home
and family Iife.
5. The Harrison High School should expand its social activities
through its extra-curricular activities so as to provide whole¬
some and desirable experiences in varied social situations
common to day-by-day living.
6. The Harrison High School should expand its present extra¬
curricular activities that will provide for the various
individual interests and abilities of its students.
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Graduate of Clark College, Atlanta, Georgia, 1957.
Experience —
Teacher - West Point Public Schools, 1961 - 1966
Atlanta City Schools, 1966 to present
U. S. Army, 1968 - I960
Persona I Data —
Native of Lanett, Alabama
Married, father of two children
Member of GoodselI Methodist Church
Member of Gate City Teachers Association
Member of Georgia Teachers and Education Association
and National Education Association
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